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PETITION FOR THE ESTABLISHMENT OF A 

CHARTER SCHOOL  

 

We the undersigned believe that the attached Charter merits consideration and hereby petition the 

governing board of the Lompoc Unified School District to grant approval of the charter pursuant to 

Education Code Section 47605 to enable the creation of Manzanita Public Charter School (MPCS). 

MPCS agrees to operate the school pursuant to the terms of The Charter Schools Act of 1992 and 

the provisions of the schoolôs charter. The petitioners listed below certify that they are teachers who 

are meaningfully interested in teaching at the MPCS. 

 

By the lead Petitioner: 

 

 

Name (please print)    Signature    Date 

 

The petitioners authorize the Lead Petitioner to negotiate any amendments to the attached charter necessary 

to secure approval by the Lompoc Unified School District Board of Education. 

 

By the Petitioners: 

 

 

Name (please print)    Signature    Date 

 

 

 

Name (please print)    Signature    Date 

 

 

 

Name (please print)    Signature    Date 

 

 

 

Name (please print)    Signature    Date 

 

 

 

Name (please print)    Signature    Date 

 

 

 

Name (please print)    Signature    Date



 

 

CCHHAARRTTEERR  OOFF  TTHHEE  

  
MM AANNZZAANNII TTAA  PPUUBBLL II CC  CCHHAARRTTEERR  SSCCHHOOOOLL  

 

AA  CCAALL II FFOORRNNII AA  PPUUBBLL II CC  CCHHAARRTTEERR  SSCCHHOOOOLL   

  
It is the intent of the Legislature, in enacting the Charter Schools Act of 1992, to provide 

opportunities for teachers, parents, students, and community members to establish and maintain 

schools that operate independently from the existing school district structure, as a method to 

accomplish the following: 

 

a) Improve student learning. 

 

b) Increase learning opportunities for all students, with special emphasis on expanded 

learning experiences for students who are identified as academically low achieving.  

 

c) Encourage the use of different and innovative teaching methods. 

 

d) Create new professional opportunities for teachers, including the opportunity to be 

responsible for the learning program at the school site. 

 

e) Provide parents and students with expanded choice in the types of educational 

opportunities that are available within the public system. 

 

f) Hold the schools established under this part accountable for meeting measurable students 

outcomes, and provide the schools with a method to change from rule-based to 

performance-based accountability systems. 

 

g) Provide vigorous competition within the public school system to stimulate continual 

improvements in all public schools. 

 

The Charter Schools Act (or Act) (Education Code Sections 47600 et seq.) requires each charter 

school to have a ñcharterò that outlines at least the sixteen (16) mandatory items of the Act.  The 

following provisions of this charter coincide with the requirements of Section 47605 of the Act. 

 

Legal Affirmations  

The MPCS will be non-sectarian in its programs, admissions policies, employment practices, and 

all other operations, shall not charge tuition, and shall not discriminate on the basis of race, 

ethnicity, national origin, gender or disability. 

 

The MPCS will comply with applicable public agency, state and federal laws, regulations and 

codes during its operations. 
i 



 

 

INTRODUCTION  

 
This proposal establishes a charter school called Manzanita Public Charter School (MPCS). 

MPCS will be within the territorial jurisdiction of the Lompoc Unified School District (LUSD) 

with support services designated and delineated through a mutually agreed upon Memorandum 

of Understanding (MOU).  The MPCS will provide a voluntary public educational choice for 

parents with students in kindergarten through sixth grade who choose to have their children 

educated in an alternative learning environment. 
 

MPCS will provide quality educational instruction, guidance, curricular support, selected 

resource materials and strive to ensure that all students make appropriate progress toward 

achievement of the MPCSôs schoolwide student learning outcomes. 

 

MPCSôs objective is to provide a vehicle for the delivery of rigorous and challenging educational 

experiences for students whose families have chosen to educate their children outside of the 

traditional public school setting. 

 

MPCS will be a site-based program enrolling students from the Lompoc area. The school 

anticipates opening with approximately 235 kindergarten through sixth grade students.   MPCS 

will provide free, nonsectarian, public education for students who wish to attend. Students will 

receive a solid foundation in reading, writing, mathematics, science, history/social science, 

visual/ performing arts and physical education as aligned to the Frameworks for California 

Public Schools.  The students enrolled at MPCS will represent various cultures, economic levels 

and ethnic groups.  MPCS will educate these children without regard for ethnicity, sex, national 

origin or disability. The schools strength will be in the diversity of the students attending and its 

willingness to educate students currently attending low-performing schools in the community.  
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I .  EDUCATIONAL PHILOSOPHY AND PROGRAM  
 

 

ñA description of the educational program of the school designed, among other things, to 

identify those whom the school is attempting to educate, what it means to be an ñeducated 

personò in the 21
st
 century, and how learning best occurs.  The goals identified in that program 

shall include the objective of enabling students to become self-motivated, competent, and lifelong 

learners.ò  Education Code Section 47605(b) (5) (A) (I). 

 

 
 

A.  MISSION AND BELIEFS    

 

Mission 

 
We are dedicated to advancing academic excellence in Lompoc by providing students in 

kindergarten through sixth grade with the intellectual capacity to participate and work 

productively in a multicultural society. 

 

Beliefs 

 
MPCS believes that excellence in education must be created by implementing these educational 

viewpoints: 

 

 Hold all students, parents and teachers to the highest standards; 

 Emphasize learning as a process; 

 Celebrate diversity through bi-literacy and multiculturalism; 

 Respond to the needs of the individual and the welfare of the community; 

 Implement innovative instructional practices; 

 Initiate instruction aligned to content standards and integrated across content areas; 

 Enable and support every childôs desire to succeed. 

 

                                                                                                                        Mascot/Motto/School Colors    

 
 Cougar 

 Primero Los Ninos /Children First 

 Green/Tan/Maroon 
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B.  FOUNDING GROUP  
 

The Manzanita Public Charter School founding group was established in May of 2007 after 

recognizing a need to respond to the changing demographics in Lompoc and the impact of those 

changes on the children and families of the community. The founding group felt that there was a 

need to create a dual-immersion school and initiate progressive research-based educational 

practices. 

 
The founding group is a diverse mix of educators, community members and parents who concur 

that there is a need for increased cross-cultural awareness in educational options in order to 

prepare children to become adults who are active participants that thrive in a global society. This 

committed group of people has the knowledge and success in public education, business, military 

and community service organizations to provide the capacity and resources necessary to support 

and nurture the school.  Despite the diversity of the groupôs career paths, all agree that education 

was the means that provided them with the skills necessary to succeed in their endeavors. The 

educators that are organizing this school have the experience and leadership to raise student 

achievement levels and improve student outcomes providing children with the education needed 

to interact competently in an increasingly interdependent community, nation and world. 

 

The Founding Group 
 

 Lynnda Palmer - 22 years in public education as a classroom teacher and public school 

administrator. Clear Multiple Subject Teaching credential, Cross-Cultural Language and 

Academic Development credential (CLAD), Reading/Language Arts credential and a 

Clear Professional Administrative credential.  Title 1 Reading/Language Arts reading 

specialist, Masters Degree in Curriculum and Instructional Leadership, Reading 

Recovery certificated teacher, South Coast Writing Project (SCWriP) fellow, University 

of California Santa Barbara (UCSB). 

 Harvey Green ï 29 years in public education as a classroom teacher. Clear Lifetime 

Teaching credential and CLAD credential. Co-director of the South Coast Writing 

Project/School, University Partnership Program UCSB, Social Studies department 

chairman at Santa Ynez Valley Union High School, CTAP Level III technology mentor, 

co-coordinator of Impact Program, MetLife National Teachersô Policy Institute fellow, 

UCSB California History-Social Science Technology Project facilitator, National Trainer 

for Impact II Envisioning and Restructuring,  Schools of California Online Resources for 

Education fellow, Richard Paulôs Critical Thinking Program fellow,  Roger Taylor Cross- 

Curricular Teaching, Santa Barbara/Ventura counties Writing Across the Curriculum in 

the content areas of technology, writing, reading in-service teacher provider. Governance 

Council member, MPCS. 

 Irma Estela Melgoza-Montes ï15 years in public education as a classroom teacher.  

Multiple Subjects Teaching credential, CLAD and Bilingual Cross-Cultural Language 

and Academic Development credential (B/CLAD). B.A. in Spanish from UCSB Graduate 
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School of Education. Lompoc Adult School teacher of parent education classes, 

parent/teacher trainer for KCET First 5, Governance Council member, MPCS.  

 Jane Hunter ï 20 years in public education as classroom teacher. Multiple Subject 

Teaching credential, CLAD and B/CLAD credential.  Graduate of Michigan State 

University, Guatemala City Bilingual American School teaching internship, Migrant 

Education teacher for Santa-Maria Bonita School District, Space Endeavour Camp 

director.  

 Joseph E. Gerbac ï 40 years private practice attorney at law in Los Angeles and Lompoc. 

Juris Doctorate from UCLA law school. Devoted parent, past PTA member and youth 

sports coach.  Former civil rights activist and cultural exchange student. 

 Darlene Green ï 24 years in public education as a classroom teacher. Multiple Subject 

Teaching credential, B/CLAD credential. SCWriP UCSB fellow, English Language 

Learners Task Force member UCSB, KCET First 5  teacher/parent trainer, Los Angeles 

ñlos Ninos en su Casaò parent trainer, and graduate of Lompoc Citizenôs Police 

Academy. Certificate in Families and School Together (FAST), SBCEO Early Childhood 

staff trainer and a Cal Poly San Luis Obispo (SLO) Elementary Science Project fellow. 

 Marty Waldman ï 32 years as an aerospace engineer. Program manager for Cruise 

Missile, Space Shuttle, Titan IV, Minuteman, Range Operations. Aerospace historian and 

co-founder of the Endeavour Center ï a local non-profit organization specializing in 

space, science and education outreach. Local producer for Space & Science Outreach 

television.  

 Jeanne Wilson ï Lompoc business owner and certified Interior Designer. Allan Hancock 

College part-time faculty, involved parent and community member. Educated in LUSD, 

B.S. from Cal Poly, San Luis Obispo.  Past-president Lompoc Childrenôs Auxiliary, 

former member School Site Council (SSC) and Parent/Teacher/Student Association 

(PTSA).  

 Rodolfo Bueno ï Lompoc business owner and parent activist. English Learners  Advisory 

Committee (ELAC) and District English Learners Advisory Committee (DELAC) parent, 

board member, board president. California Association Bilingual Educators (CABE) 

parent conference participant.  Governance Council member, MPCS. 

 Kathy Grbac ï Entrepreneur/creative planner with 25 years experience in business 

management, customer service and sales. Assistant supervisor/sales representative for 

Lompoc Mental Health Association work activity center. Substitute employee for 

Lompoc Unified School District in multiple capacities including clerical, accounting, 

maintenance, grounds, student records, personnel, warehouse delivery and transportation. 

Governance Council member, MPCS. 

 Shirley Leonard ï 40 years as an administrative assistant in Lompoc Unified School 

District.  California State Employee Association union negotiator, state representative 

and officer. Community service activist, 4-H leader and devoted grandparent. 
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 Beatriz Manzanares- English Learners Advisory Committee (ELAC) board member and  

parent activist. Governance Council member, MPCS. 

 Mary Blount ï13 years working in financial management, parent activist and school, 

community volunteer.  

 Lisa Neville ï Financial and consumer lending and insurance advisor.  Court Appointed 

Special Advocates (CASA) volunteer. Part-time dance teacher and performer. 

 Clinton Palmer ï Certified Public Accountant (CPA), business advisor and investment 

management consultant. 

 

B1. Community Partnerships 
 

MPCS has established partnerships with community and educational resources and 

individuals and organizations experienced in the development of MPCS.   

 

 Cesar Chavez Dual-Language Immersion Charter School (Santa Barbara County)- Eva 

Neuer, principal. Provides a dual-immersion model, curriculum guidance, instructional 

design and general charter school operations. 

 Summit Charter Academy (Tulare County) - Esther Bugni, founding member. Provides a 

dual-immersion model, curriculum guidance and general charter school operations. 

 Amada Irma Perez - Award-winning author, consultant/presenter, UCSB SCWriP fellow 

and SCWriP presenter. Advocate of programs encouraging multicultural understanding. 

Lecturer at local, state, national and international conferences and inspires diverse 

audiences of students, teachers, parents, businesses and communities.  

 South Coast Writing Project/Gevirtz Graduate School of Education UCSB/Affiliate of the 

National Writing Project Network - Sustain and extend writing opportunities through 

professional development, writing groups, educational consultants and classroom 

demonstrations.  

 Olive Grove Charter School, Los Olivos (Santa Barbara County) ï Charter school start-

up operations and support. 

 Reading Recovery Council ï Provides professional development, reading and writing 

early intervention training/staff development. 

 Charter Schools Development Center, Miles Denniston - one of the stateôs most 

experienced and knowledgeable experts on charter school creation, petitions, and 

financial plans. 

 Endeavour Center ïEnrichment, staff development and student outreach in the content 

areas of mathematics, science and technology. 

 Child Safe/Rape Crisis Center - MPCS child safety, abuse and neglect advocate.  
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C.  STUDENTS TO BE SERVED 

 
MPCS will be a site-based program and anticipates opening with approximately 235 

kindergarten through sixth grade students.   The school plans to add 45 additional students in 

kindergarten through fourth grade in its second year to bring its anticipated total enrollment to 

280. The school will grow the number of students in subsequent years until reaching an 

approximate maximum enrollment of 390 students in 2012-13. MPCS will implement the dual-

immersion program starting in kindergarten and first grade during our first year. Students will be 

enrolled in either the dual-immersion or regular educational program.  

 

The dual-immersion instructional design will begin in our opening year in kindergarten and first 

grade. It will  progress vertically over subsequent years. This approach will provide limited 

English speakers and English speaking children with an educational approach that will present an 

opportunity to learn to read, write, speak and think in both English and Spanish. Depending on 

the model, literacy instruction may not be provided to both groups in both languages initially;  

however by third grade all students will receive instruction in both languages. The dual-

immersion instructional approach will grow over the next five years at MPCS. Within six years, 

the students enrolled in the dual-immersion strand are expected to acquire literacy in both 

English and Spanish.  

 

We estimate that 20% of MPCS students will be enrolled in the dual-immersion program and 

80% will be enrolled in the regular instructional program when the school initially opens.  It is 

anticipated that the dual-immersion instructional approach will involve a higher percentage of 

students over the ensuing years approaching 50% participation by year five. 

 

As stated in the introduction the MPCS will provide free, nonsectarian, public education for 

students who wish to attend and receive a solid content standard-based foundation in reading, 

writing, mathematics, science, history/social science, visual/performing arts and physical 

education as aligned to the Frameworks for California Public Schools.  

 

Our students will represent various cultures, economic and ethnic groups. MPCS will educate 

these children without regard for ethnicity, sex, national origin or disability. Student enrollment 

will come from neighborhoods schools.  A major strength at MPCS will be the diversity of its 

students and the willingness to educate students across economic, social and cultural confines.  

 

The school estimates serving 70% Hispanic, 23% Caucasian, and the remainder of the students 

will be mostly Asian and African American.  We anticipate approximately 50% of the students 

will be English language learners. The 2006-07 CDE data shows that 53.6% of LUSD enrolled 

students qualify for free/reduced meals. At the site we propose to occupy the percentage is 

74.3%.  The significant sub-groups are expected to be:  

 

 English Language Learners (ELs) 

 Socioeconomic Disadvantaged (SED) 
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1.  English Language Learners 
 

MPCS will serve all levels of English language learners (EL). English language learners will 

receive lessons through a variety of instructional strategies such as: Structured English 

Immersion Program, Teachers of English to Students of Other Language (TESOL) or Dual-

Immersion design. MPCS will adhere to all federal and state English language learner 

compliance laws and testing mandates. Teachers will use Correlation English Language Arts 

(ELA) English Language Development ELA/ELD matrix. Teachers will also maintain English 

Language Development Portfolios and utilize English Language Development assessments that 

rely on observation, receptive language and anecdotal records. MPCS teachers will be given 

opportunities and training to monitor content knowledge without being dependent on English 

fluency.  Students in the process of acquiring English often have difficulty expressing themselves 

to convey understanding of content learning. At MPCS we are mindful of the fact that our 

students often understand much more than they are able to express verbally. Krashen and Terrell 

stress that EL learners demonstrate receptive English language growth at a much faster 

metacognative rate than their expressive English language. Students therefore must build 

listening, reading and writing in the target language before they are required to produce exact 

expressive spoken language.  Some assessments can be extremely language-based and require 

exact syntax and vocabulary. These language-based assessments can detract from the EL 

students growing content competencies.  For that reason MPCS will create a variety of ways for 

teachers to assess English language learners and integrate the CLEDT information for 

appropriate ELD instruction providing feedback for flexible and ELD compliant grouping and 

regrouping.   

 

MPCS will promptly release relevant data from the Standardized Testing and Reporting (STAR), 

California English Language Development Tests (CELDT) to the school site teachers. Teachers 

will analyze CELDT strands and subtests by way of CDE CLEDT Test Blueprints. CELDT 

strands and subtests for grades K-6 Listening/Speaking (K-6), Reading (grades 2-6), Writing (2-

6) as well as MPCS EL local assessments will be used to match beginning, early intermediate, 

intermediate, early advanced and advanced level students to the appropriate instruction.  

MPCS Enrollment/ Faculty Projections   

Grade Year 1 Year 2 Year 3 Year 4 Year 5 

 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 

K 40 60 60 60 60 

1 40 40 60 60 60 

2 40 40 40 60 60 

3 40 40 40 40 60 

4 25 50 50 50 50 

5 25 25 50 50 50 

6 25 25 25 50 50 

TOTAL  235 280 325 370 390 

Teaching Staff 11 13 15 17 18 
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MPCS expects to provide ELs with instruction using whatever materials are deemed appropriate  

that are specifically designed to enable students to reach a level of English Language Proficiency 

(ELP) and acquire academic English rapidly, efficiently and effectively. 

 

See Appendix N - Relationship Between English Language Arts and English Language 

Development 

 

2.  Socioeconomic Disadvantaged 
 

MPCS will educate students identified as socioeconomic disadvantaged (SED) and at-risk of not 

achieving. One of the overriding purposes of the MPCS staff will be to improve the achievement 

of students from poverty that attend the school. Demographics in Lompoc indicate that the 

enrollment of children in LUSD that qualify for free/reduced lunch programs has grown 14% 

since 1997-98.  In the surrounding geographic area to be served by MPCS, approximately 56%-

70% of the children may be identified as socioeconomic disadvantaged. 

 

Numerous studies have documented the correlation between socioeconomic disadvantaged 

students and low achievement. MPCS understands that poor children are much more likely than 

non-poor children to suffer developmental delay, be distracted from learning and suffer from 

cognitive deficiencies. MPCS will utilize some of the research-based strategies and instructional 

designs as outlined in subsequent sections of this petition. As we seek to transform school culture 

and create equitable learning environments for these students we will look for understanding to 

Ruby K. Payneôs, A Framework for Understanding Poverty. To create best practices and close 

the achievement gap MPCS may utilize research from other prominent researchers such as 

Richard Allington, Lucy Caulkin, Robert J. Marzano, Mike Schmoker, Stan Pogrow and Maria 

Clay. According to Stan Powgrow, ñthe biggest secret in American education is that at-risk 

students love to learn and be challenged with very sophisticated tasks.ò 

 

 

D.  EDUCATIONAL  PHILOSOPHY  
 

The MPCS founding group embraces the educational philosophy that all students can learn and 

meet targeted grade level benchmark California Content Standards (CCS) as delineated by the 

Frameworks for California Public Schools. This premise is recognized in the federal No Child 

Left Behind (NCLB) legislation and is a guiding principle of education for our students. The 

philosophical goal of MPCS is to transform and enhance the public educational prospects for 

different kinds of learners giving them access to rich, rigorous and fluid curriculums. The MPCS 

will provide students with the opportunity to understand concepts at deeper levels, demonstrate 

proficiency and build metacognative skills. These beliefs are fundamental to ensuring the future 

academic success of our students thereby contributing positively to the global society.  

 

The freedom to innovate is crucial to the success of MPCS. According to the book Professional 

Learning Communities at Work, ñSchools cannot reach new heights of equity and excellence 

while confined in a bureaucracy with a tendency to conserve customs or practices that work for a 

small fraction of the student body.ò  As a charter school, the primary consideration of MPCS will 
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be to advance the educational opportunities of students and improve instruction and student 

performance in all academic areas.  The educational commitment and plan will provide 

instructional rigor while allowing the delivery of a high quality standard-based educational 

program, constantly improved by analysis of student outcomes, driven by student strengths and 

continually validated. 

 

1.  How Learning Best Occurs 
 

All stakeholders at MPCS will be part of a team that nurtures and encourages every child to 

learn. Administration, teachers and parents will support high expectations of all learners. 

Learning best occurs when administration and teaching staff accentuates research supported 

instructional designs, embraces learning as a process, welcomes flexibility and put emphasis on 

innovations in teaching practices. It is essential that we instill an affinity for learning in every 

child and embrace strength-based learning that capitalizes on what the child brings to the 

learning process. 

 

1) Teaching strategies are tailored to meet and accelerate student learning. 

2) Instructional designs are aligned to standards, integrated across content areas and 

meaningful to students. 

3) Students learn through highly personalized learning environments. 

 

2.  Educated Person in the 21
st
 Century 

 

We believe that an educated person in the 21
st
 century must have the skills and understanding to 

participate and work productively in a multicultural, globally-oriented environment, use 

technology to its full potential and communicate fluently in English and at least one other 

language. An educated person in the 21
st
 century is one who possesses a solid foundation in the 

academic content areas of reading, writing, mathematics, science, technology, physical education 

and visual/performing arts. To ensure children become life-long learners, they must have access 

to rigorous standard-based curricula, progressive teaching methodologies and expanded critical 

thinking opportunities.  The educated person in the 21
st
 century must have an understanding, 

appreciation and tolerance of cultural diversity.  Life-long learners must possess the ability to 

think independently, work collaboratively and develop healthy self-concepts to become 

productive participants in the 21
st
 century. 

 

 

E. INSTRUCTIONAL DESIGN   
 

MPCS will implement instructional designs that will include dual-immersion language and 

workshop designs which include expanded opportunities for writing, reading and mathematics. 

As an educational teaching and learning community we intend to implement well-proven 

instructional designs that focus on State Superintendent Jack OôConnellôs four major themes 

Access, Culture/Climate, Expectations, and Strategies (ACES) as sustainable systemic solutions 

to closing the achievement gap.  Programs designed to develop children into self-confident, 

responsible, life-long learners such as The Million Word Reading campaign and Book of the 

Month designs will be incorporated school wide. These instructional designs are intended to 
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create positive student and school cultures that increase responsibility and accountability for 

student behavior and learning.  

 

1.  Dual Immersion Instructional Design 

 
The members of the founding group believe that there is a need for a research-based approach to 

providing a multilingual and multicultural opportunity for the children of our community. A 

distinctive feature of the MPCS will be its dual-immersion language instruction. It is designed to 

promote high levels of academic proficiency in English and Spanish and to create increased 

cultural awareness. Inspired and highly qualified teachers committed to multilingualism will 

teach our students. These individuals have established strong cross-cultural bonds within the 

community and believe that they have a responsibility to assist the children of Lompoc to reach 

higher levels of academic achievement. The MPCS will strive to provide students with the 

literacy skills needed to interact competently in an increasingly linguistically interdependent 

community, nation and world.  

 

 ñé It is clear that immersion enriches English language development and provides an enhanced 

sense of linguistic confidence, global awareness and learning strategies that will be useful in 

many aspects of life.ò (Center for Applied Linguisticsï Features and Trends over 35 years, 2007) 

 

 Beginning in kindergarten and first grade, MPCS will implement a dual-immersion 

instructional design.  

 This program will develop bi-literacy and bilingualism by integrating English language 

learners with English speakers. In kindergarten, the instruction may be up to 90% in the 

studentôs primary language.  

 Each year the percentage of instruction in the primary language decreases.   

 Research indicates that by fifth and sixth grade, nearly all English language learners and 

native English speakers were rated as proficient in both languages. 

 Immersion learners benefit cognitively, exhibiting greater nonverbal problem-solving and 

more flexible thinking. Developing bi-literacy skills opens the door to increased 

opportunities in an increasingly linguistically interdependent world.  

 Recent research provides reason to believe that growth lies in the future of the immersion 

model. The National Security Language Initiative calls for action in increasing the 

availability of long-term foreign language programs to aid in global awareness, national 

security and economic competitiveness (US Dept. Of Ed, 2006).   

 ñStudies of secondary students who had been in a dual-immersion program showed that students 

had positive attitudes towards school and the dual-immersion program. Most students believed 

that learning through two languages helped them do better in school. Students, especially 

Hispanics, felt valued in the dual-immersion program, were glad they participated in it and 

would recommend it to other students. Most students agreed (and Hispanic students strongly 

agreed) that the two-way program challenged them to do better in school, gave them more 

confidence to do well in school and gave them a better education.ò (Lindholm-Leary, 2003) 
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There has been recent growth and popularity of dual-immersion instructional designs in the 

United States. MPCS is eager to be a part of that movement and bring the dual-immersion model 

to Lompoc.  MPCS will implement research-based designs, align our dual-immersion to the most 

current research provided by the Center for Research on Education, Diversity & Excellence and 

the Center for Applied Linguistics to meet the instructional needs of our students.  We are keenly 

aware of the fact that implementing and teaching in a dual-immersion educational program will 

be challenging as well as rewarding. The precise design to be used will be aligned to the needs of 

our students and expertise of our teaching staff.  

 

Characteristics of effective school implementation indicate that dual-immersion programs start in 

kindergarten and first grade and expand over time. MPCS will continue to review 

implementation of the dual-immersion strand, seeking input from successful, high-performing 

dual-immersion school designs such as Ralph A. Gates Elementary Charter School, Caesar 

Chavez Dual Language Immersion Charter School, and Summit Charter Academy.  

See Appendices, F & G for guiding principles and sample dual immersion models 

 
2.  Workshop Designs 

 
2a. Writer ôs Workshop Instructional Design 
 

The second distinctive feature of MPCS will be the concept of children learn by writing. The 

National Center on Education and Economy (NCEE) is a developer of policies, tools and 

instructional performance designs. The NCEE provides assistance to states and communities 

determined to assist their students in meeting high academic standards. The well-known 

workshop design is recommended by the NCEE to assist schools implementing standards-based 

writing reforms. The National Writing Commission speaks volumes with its analysis, ñAs a 

nation, we can only imagine how powerful K-16 education might be if writing were put in its 

proper focusò (National Commission on Writing). 

 

Teaching students to communicate in writing will be an integral part of the instructional design 

at all grade levels at MPCS.  We firmly believe that written communication will accelerate 

student learning in all content areas and that students must become effective narrative, expository 

and persuasive writers. In The Power of Writing, R.D. Walshe (1987) writes that, ñWe shouldnôt 

hesitate to describe writing as incredible or miraculous - a technology which enables thought to 

operate much more deeply than it normally does during conversation or inward reflection.ò  

 

The well-known and frequently used Writers Workshop instructional design will allow our 

linguistic and culturally diverse student population to develop a love of writing while celebrating 

and sharing their culture. We understand that learning and the love of learning occurs best in 

collaborative socially interactive learning environments where students have clear expectations 

and are engaged in meaningful writing activities. Developing a classroom community where 

students care about each other and respect each other is a critical part of the successful 

implementation of Writers Workshop.  Students learn best when they are actively engaged and 

are provided the opportunity to write about subjects of their choice within required frameworks. 

Students ask questions, explore concepts and develop language skills while they are writing 
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within the workshop design. Karl Popper, renowned educational author wrote, ñWriting is the 

major event in oneôs intellectual development.ò 

 

Most of the instructional practices currently devoted to writing are focused on writing as the 

product as the best methods for teaching writing. At MPCS, we will develop and celebrate the 

learnersô writing and the cognitive processes involved. It has been argued by noted language 

researcher and educator Frank Smith (1982), ñKnowing how to write involves being able to 

delicately integrate global and local conventions with oneôs own global and local intention. He 

adds that ñWhen students write they are trying out their own personal theory of the world and in 

the process are applying what they have discovered, know and are thinking.ò Ultimately research 

points to the reality that children are thinking, acquiring language and developing extensive 

vocabularies while writing.   

 

In Katharine Davies Samwayôs book When English Language Learners Write, the collaborative 

learning experiences that are made available to children exposed to Writing Workshops are very 

beneficial because the students use collaborative writing and learn to write from the whole-to-

part approach. In the whole-to-part approach children experience writing in which they are 

taught using complex text, such as shared reading books and authentic narrative pieces.  The 

children are taught these skills in the context of a complete authentic text. The Writing 

Workshop design is dramatically different from the process-oriented approach to writing 

instruction known as part-to-whole which is a skill-based approach where students are taught 

vowels, and consonants which are added to vowels to form syllables (e.g. ma, me, mi, mo, mu) 

then taught to form words, then sentences, followed by paragraphs and finally stories. The 

research is clear that this type of part-to-whole instructional approach in not beneficial for second 

language learner or students identified as socioeconomically disadvantaged and at risk of not 

achieving at high levels. Richard Allington, president of the International Reading Association, 

continues to support the connection between authentic reading/writing experiences second 

language learning and socioeconomically disadvantaged studentsô personal, intellectual and 

professional prospects. 

  

Deborah Meier - an inner-city elementary school principal in New York City that served high 

proportions of second language learners, socioeconomic and at-risk children used the whole-to-

part approach to prove that when children are writing you created rigorous, intellectually robust 

education.  Meier proposes that when students are allowed to write in a whole-to-part Writers 

Workshop environment you increase their intellectual development.  Writing literally made the 

children of the New York charter schools smarter and helped them achieve at higher levels. Lucy 

Calkins, used ninety minutes of reading and forty minutes of writing workshop in her classroom 

based research studies with low performing students and charted gains of an entire year of 

academic growth within a three to four week period.  

 

Lev Vygotsky the great Russian educator and founder of Zone of Proximal Development, stated, 

ñWriting has occurred too narrowly a place in school as compared to the enormous role that it 

plays in childrenôs cultural development.ò  
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Benefits of Writers Workshop  

 

 It is effective for students to learn within a workshop design due to the fact they have 

something tangible and relevant to engage them as they-learn by writing. 

 Teachers observe what the students write and use that information to interact with them 

(explanation, example, practice, feedback). 

 Writing is a visual performance that produces authentic artifacts. 

 Routines are understood and embraced by the student and create high levels of 

independence. 

 Writers Workshop creates a flexible collaborative instructional environment that is 

purposeful and meaningful to students. 

Sample of Writers Workshop  

 

1. Instruction begins with an opening standard-based lesson Today Students Will Learn 

(TSWL) for the entire class. 

2. Students move to independent writing time ï writing, sharing, getting feedback, editing, 

or publishing. 

3. The teacher works with individual students, with small groups, or in one-to-one 

conferences settings. 

4. The workshop closes with a review of the opening standard-based lesson and celebrations 

of learning. 
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Donald Graves ï noted author, pantheon of  writing research states, ñIf students are not engaged 

in writing at least four days out of five, and for a period of thirty to forty minutes, beginning in 

first grade, they will have little opportunity to learn to think through the medium of writing.ò  

Kindergarten teacher and UCSB SCWriP fellow, Darlene Green states, ñStart in kindergarten.ò  

Greenôs kindergarten students excel in all areas of learning and are reading when they enter first 

grade. 

 

Writers Workshop Teaching and Learning 

 

 Focus - The workshop creates a pervasive focus in the classroom ï learn by writing.  

 Independence - As soon as students learn the workshop structure and how it operates, 

students become independent workers. 

 Individual Attention  -Teachers are able to conference with students one-to-one,  

            re-teach and take time to re-visit the lessons with which they begin each day. 

 Flexibility - Students learn how to manage their time and task within the workshop 

design, working independently, with partners or one-to-one with the teacher. 

 Quality Learning  - With the workshop design the classroom routines free teachers to  

re-teach and accelerate learning at all levels. 

Writing Workshop Design

Students

-IndependentWriting

-Language Development 

Pratice Through Writing

-Discussion

-Practice of Structured/ 

Academic Language 

DevelopmentWriting Activities

-Journaling

-Researching

-Reading

-Integration of Technology/Research

Teacher

Work Time
40+ Minutes

Teacher

-SB Writing Conferences

- StrategyBased Writing 

Groups

-Academic Discourse Skills 
Through Mediated Discussion 

and Writing

Closing

-SB TSWL/ELD Target 

Standard

-Celebration of Learning

-Demonstration of 

Academic English

Development (Academic 

Discourse)
10Minutes

Opening

-Standard-based (SB)

TSWL/ELD Target Standard 

Lesson

-Writing Strategies

-Establish Rituals & 

Routines

-Share/Model Writing
7-10 Minutes Primary

10-15 Minutes Uppergrade
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The Writers Workshop instructional design is scheduled to be implemented during the first 

semester or first half of the school year. The Readers Workshop instructional design will be 

implemented during the second semester. 

 

2b. Readers Workshop Instructional Design 
 

During the second semester, MPCS will implement the well-known and research-based Readers 

Workshop. The Readers Workshop is similar to the Writers Workshop in theory and 

implementation. The goal of the Readers Workshop is to produce independent readers. Students 

learn how to read and practice reading strategies in the Readers Workshop design. Students 

become less dependent on the teachers guidance and build reading rates by reading text at their 

independent reading level.  

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                       

Reading is a complex process where processing reading strategies at one level interacts with 

processing strategies at other levels. Students are able to read aloud, re-read, share text, or read 

silently when involved in the workshop. Highly qualified teachers understand that reading is a 

social activity and involves on the spot teacher scaffolding to accelerate student reading 

comprehension. Teachers assist the students in the development of fluency, vocabulary, and 

orchestration of reading comprehension strategies by modeling and interacting with them. 

Teachers scaffold effective reading comprehension strategies while the studentôs ability to read 

more complex text expands. Teachers will support the use of meaning, structure, and visual 

processing cues for beginning readers and empower children to orchestrate the comprehension 

strategies of schema connection, determining what is important, questioning, sensory language, 

inferring and synthesis.   

 

Children must read and read widely from a variety of genres, be given time to read and time to 

discuss what they have read. The Readers Workshop is supported by numerous research studies 

however the most impressive work was done by the Colorado Literacy Coalition, Public 

Education & Business Coalition (PEBC).  The PEBC found that intervention schools in Colorado 

showed significant gains across all curriculum areas and those children of all backgrounds and 

ability groups made significant gains in reading in all content areas when the Readers Workshop 

design was implemented. Educational researchers; Nagy, 1988; Herman and Dole, 1989, found 

high correlation between vocabulary building and reading comprehension because students enjoy 

learning new words and applied vocabulary knowledge in authentic workshop learning 

environments. Their research indicated that drill and practice exercises accounted for little actual 

vocabulary development and that most amount of time for vocabulary acquisition came from 

applying vocabulary acquisition strategies to independent reading within the workshop. 

 

Readers Workshop Components 

 

 Begins with whole-class comprehension strategy instruction/modeling. The teacher often 

follows the whole group lesson by briefly reading aloud to the class and models a target 

standard-based comprehension strategy. 

 The students then move to shared, partner, independent reading or discussion groups.  
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 During the work period, the teacher conferences with students who need to be assessed or 

needs one-to-one/small group strategy instruction. 

 Closure may include celebration, reflections of acquired comprehension strategy or read 

aloud sharing. 

The purpose of the lesson at the beginning of the class is to teach a standard, concept or strategy 

required by many of the students in the class. The teacher chooses the standard-based focus of 

the lesson based upon documented flexible class instructional learning targets Today Students 

Will Learn (TSWL). 

 

There will be evidence of balance between teacher and students established during the course of 

the Readers Workshop known as The Gradual Release of Responsibility Model adapted from M. 

Gallagher & P.D. Pearson (1983), The Instruction of Reading Comprehension in Contemporary 

Educational Psychology. Evident within the model is a gradual transition from teacher 

explanation and modeling to student responsibility for application and articulation of the 

comprehension strategy. The students demonstrate responsibility and articulate their use of 

comprehension strategies as they move to a new genre of exceedingly challenging text. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Readers Workshop Observations 

 

 Students are engaged in independent reading. It is important that students are reading 

books that are at their assessed independent reading level. 

 Students are engaged in partner reading, trading books back and forth and discussing 

grade level standards such as authorôs point of view or compare and contrast, etc. 

 Students are working with others on common-interest genre studies. 

 Students are likely engaged in authentic literary conversation based on the celebrated 

research done by Harvey Daniels is his book, Literature Circles: Voices and choice in the 

student-centered classroom. 

        Responsibility 

 

Teachers Explanation 
 What is the strategy? 

 How does it enhance comprehension? 

Teacher Modeling/Student Participation 
 Large group 

 Small group 

 Pairs 

Student Implementation 
 Independent reading 

 Shared reading 

 Large group 

 Small group 

 

 

Introduction               Closure 

Duration of Study 

Student 

Teacher 

Gradual Release of Responsibility (Callagher & Pearson; adapted by Keene) 
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 Teachers informally and formally assess students reading levels using running records, 

reading inventories and standard-based major point interview for readers. 

 Student chooses appropriate texts and keeps track of books read and progress toward 

meeting the half-million, million-word standard-based targets. 

 
At MPCS, we believe that the only way to integrate the curriculum is to stop the artificial 

separation between reading and writing and all other content subjects. We believe that the 

Writers and Readers Workshop is one way of integrating the curriculum and prevent that 

separation.  For example, children can be reading and writing in mathematics, science or 

history/social science during the language arts instruction. This is what we call at MPCS the 

seamless curriculum provided by the workshop design. Over the next few years we plan to 

refine the elements of the Writers Workshop and Readers Workshop instructional design. We 

will strive to deepen our understanding and implementation while weaving and integrating the 

content areas into the workshop design. ñReading, writing and discussion are the foundation of a 

well-equipped mind and are key to equity, access and economic opportunityò asserts Ted Sigler, 

a world class reformer. He also declares that, ñReading and writing engages the mind and are a 

catalyst for inquiry recall and recognition.ò 

See Appendix D, MPCS Theory and Processing Mode 

Reading Workshop Design

Work

Time
40+ 

Minutes

Students

-Free Voluntary Reading    

(FVR)  BookCampaign    

-Leveled Reading

-Partner Reading

-Book Discussion

-Author /Genre Discussion

-Research

-Access to Technology-

based Soft-wear Standard 

Aligned

Reading & Language 

Acceleration-Intervention

Teacher

-Flexible Strategy Based

Reading Conferences

-Strategy Based Guided 

Reading Groups

-Flexible  Intervention 

Group

-Assessment of Students

-Facilitate Application of 

Reading Comprehnsion 

Strategies-Intervention

-Explicit ELD Instruction

Literary Activities

-Bookson Tape

-FVR

-Research/Technology 

-LiteratureCircles

Closing

-SB TSWL/ 

ELA/ELD

-Celebration 

of Target 

Learning
10Minutes

Opening

-Standard-based 

ELA/ELA

-TSWL 

- Target ReadingStrategies 

-SBE Adopted Curriculum

/Intervention/ELD

-Establish/Review Rituals & 

Routines

-Teacher Strategy Modeling
7-10 Minutes Primary

10- 15 Minutes Uppergrades
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3.  The Book of the Month 
 

The research supporting this design comes from The Book of the Month program adapted from 

work done by Carmen Farina superintendent, Community School 15, Brooklyn, New York. Once 

a month the principal selects a book that the principal believes has a message that all students, 

teachers, staff and parents will benefit from hearing read aloud or read independently. This is a 

school-wide instructional design. Every student either reads the selected book independently or 

is read the book by staff or parents.  The message in the book is discussed by the students at 

every grade level. Sometimes students write about the book or sometimes they simply discuss it 

at many different levels. The authorôs writing style is explored and children develop a sense that 

books are read and reread and their meanings are negotiated through discussion.  

 

The book selection is most effective when it is aligned with the issues, challenges and successes 

that occur in the school. The more the principal invests in making the Book of the Month an 

important and valued part of the school program, the greater effect it has on the school culture. A 

wide variety of books will be selected that will integrate the Book of the Month in other content 

areas such as history/social science, science and mathematics. 

 

Book of the Month Purpose 

 

 Create opportunities for the entire school to discuss an important issue each month, one 

that gets students, teachers, staff and parents thinking about and discussing important 

issues related to life, choices, environment and culture. 

 Provides a model for school-wide engagement in reading and writing genres. 

 Helps build a school culture and provides a common language for meeting the vision of 

the school. 

 Gives students opportunities to respond to literature in an authentic socially interactive 

learning environment. 

The principal is responsible for implementing the Book of the Month. The principal will think of 

ways to introduce the book each month so that it becomes and anticipated event. The principal 

makes the reason for selecting the book explicit and relates the theme and issues in the book to 

students, school, community and world. 

 

Each classroom receives a copy of the book selected as the Book of the Month and students are 

allowed to borrow a copy of the book and take it home to share with their families. The books 

selected will be in both English and Spanish. The book is read at some point within the academic 

school day. All teachers, staff and parents participate in the Book of the Month. Esteemed 

researcher and author Gerald Graff writes, ñTalk-about books and subjects-is as important 

educationally as are the books and subjects themselves.ò 
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4. Million Word/Twenty Five  Book Campaign 
 

The Million Word/Twenty Five Book (25 grade-leveled books translates to approximately one-

million words) campaign is a way to meet the California Content Standards outlined in the 

Frameworks for California Public Schools and is recommended by the National Center on 

Education and the Economy. As outlined in the California Frameworks reading domain and 

reading comprehension strand students are required to read one-half to one-million words 

annually to develop sufficient vocabularies and reading fluency to support continuous reading 

improvement. Students will be encouraged to read half-million to one-million words a year in 

grades one through six at MPCS.  

 

The purpose of the Million Word/Twenty Five Book campaign is to create a culture of literacy. 

The Million Word/Twenty Five Book campaign will unite the school while building an 

environment that promotes learning, a sense of belonging for students and offers culturally 

relevant literature. The campaign will involve students, teachers, staff and parents.  The creation 

of a Million Word/Twenty Five Book campaign in the school motivates everyone to read and 

meet the half-million to million words reading goals.  The Million Word/Twenty Five campaign 

has specific guidelines to ensure the creation of a reading culture which will foster our studentsô 

love of reading to learn.  Students are expected to select books that they can read independently, 

select books aligned to their own interests and represent a wide variety of standard-based reading 

genres. The Recommended Literature, kindergarten through grade six (California Department of 

Education, 2002) illustrates the quality and complexity of the materials to be read by our 

students. 

 

The Million Word/Twenty Five Book campaign crosses other curricula areas. In content area of 

mathematics studentôs estimate, make predictions, keep track of words, number of books read at 

each grade level and schoolwide. In the area of science, history/social science as students keep 

track of words read they learn about different types of genres such as narratives, expository, 

biographies, poetry, magazines, newspapers, online information and contemporary literature.   

 

The Million Word/Twenty Five Book campaign implementation plan will look similar to this at 

MPCS. 

 

 The school will launch a campaign at the beginning of the school year. 

 Different activities to support the campaign in a way that is consistent from classroom to 

classroom with be shared. 

 Strategies to help students and teachers track the number of words/books students have 

read will help teachers assist their students with the selection of books and achieve 

benchmark goals. 

 There will be a system established to monitor the campaign. 

 Celebrations to acknowledge that studentsô achievement in reading number words or 

books will be planned to monitor positive student outcomes. 
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5.  Mathematics Instructional Design 

 
The core components of the MPCS mathematics instructional design include the intent to teach 

for understanding and depth. The mathematics instructional design will strive to align instruction 

to core content standards. Our goal is to create an environment where students continue to 

develop the high levels of independence established within the workshop model. Students begin 

to develop their responsibility and raise issues, identify their confusions and collaborate with 

their classmates. Understanding mathematics in a flexible and connected way calls for a learning 

environment where teachers and students believe they have the know-how and capacity to learn. 

Discovering how to calculate problems and understanding the myriad of ways to solve equations 

is part of the objective of the mathematical instructional design. 

 

The diagram below demonstrates what might be observed within a daily lesson structure and is 

simply an overview. The design depicts the time allocation and general ethos of the three-part 

lesson structure. Students will have different instructional needs and some will need extra help to 

master mathematics standards. Some students will fail to grasp mathematics standards, will 

struggle with assignments and will  need extra time/extra support in the classroom. The 

mathematics instructional design will allow teachers to work within a flexible teaching setting 

while working with advanced and struggling students. Teachers will have an opportunity to 

monitor misconceptions and define flawed understandings that can impede learning. 

 

 

 
Mathematics meeting opens with students and 

teacher involved in a mini-lesson. The students 

will listen to the teacher as the lesson is 

introduced. The role of the student is to be 

engaged and understand what they are to learn. 

The Today Students Will Learn (TSWL) is 

identified by the teacher as the learning 

objective. Student discussion in this part of the 

lesson will be confined to clarifying questions.  

 

The Opening Meeting 

(7 minutes) 
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Daily Mathematics Lesson Overview 
 

The three-part lesson includes the opening meeting, the work period and the closing meeting. 

The teacher will establish norms for the classroom. Below is a generic lesson. 

 

Lesson Description 

Sorting Objects 
Students are given mathematics representation and 

asked to classify what they observe. 

 
Always True, Sometimes True, Never True 

Student considers what they have observed.  The 

students classify and offer evidence to support each 

decision. 

 
Creating A Problem 

Students are given example of mathematics or 

problem and a rubric to evaluate or critique the 

learning outcome. 

 
Why 

Students think, discuss and prove statements and 

defend them as true or false. 

In the work period students are usually working 

in pairs. Here the students know what to do 

independently. If the student needs clarification 

they are taught how to: 

1) Ask a partner 

2) Refer to the TSWL 

Students are taught that they must be prepared if 

called on to present their work in the closing 

meeting. 

During this work period the teacher will be 

doing mini-conferences with students. In the 

mini-conference the teacher models and 

stimulates questions by asking questions. The 

teacher will use this time to collect information 

to help guide the closing lesson. The teacher 

uses this time to re-teach, clarify 

misconceptions, errors and celebrate insightful 
approaches. 

 

The Work Period 

(30-40 minutes) 

 

 
In the closing meeting the students talk about 

the mathematics that they have learned (TSWL). 

The teacher will make sure that misconceptions 

are discussed and clarified. The teacher will 

have a clear understanding of what the students 

do and do not understand and use that 

information to guide further instruction.   

 

The Closing Meeting 

(15 Minutes) 
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What 

Students reflect on what they have learned, identify 

the mathematical operation and create questions. 

The students then record three questions: easy, 

medium, difficult to illustrate learned concepts or 

target standard. 

 
Study Sheet 

Students develop a study sheet to identify the 

standard-based target skill. 

 
Assessor 

Students use rubric to evaluate and give feedback 

to peers and evaluate their conclusions. 

Test Creator 
Students may compose  a test and create answers to 

accompany the test. 

 

An additional strength of the mathematics instructional design is the continued support of high 

levels of independence cultivated within the writer/reader workshop design. The classroom 

teacher uses the daily lesson design structure to teach conceptual lessons, establish management 

routines, facilitate order in the classroom, and display student work. Teachers have the 

opportunity to focus on mathematical content, standard-based instruction and management of 

routines. Teachers use student work to assess student learning and plan future standard-based 

instruction.  

 

 

E.  STUDENT GROUPING AND REGROUPING-RAMP-UP PLAN  
 
MPCS will embrace the concept of flexible-grouping, flexible re-grouping and flexible ramp-up 

grouping to meet the instructional needs of students. Students will be placed in homogeneous 

and heterogeneous grade-level strategic learning ability groups as needed to accelerate learning 

in content areas. MPCS will move away from the ñone-teacher-one classroomò concept. The 

MPCS will use portions of the Joplin Plan for flexible regrouping in which students may regroup 

every four to five weeks into homogeneous and heterogeneous groups. In grades four through six 

students will be grouped across grade levels if needed; students in grade two through three will 

be grouped within grade levels if needed; kindergarten and first grade will be re-grouped as 

needed. All group instruction is focused on strategic learning outcomes as well as standard-based 

benchmarks targets. Educational psychologist, Robert Slavin suggests that there is evidence that 

demonstrates that some forms of ability grouping do appear to be beneficial, especially when 

students are grouped for only one subject area while remaining in heterogeneous groups for other 

portions of the instructional day. The Joplin Plan is an example of limited-ability grouping. 

Struggling students will be grouped and re-grouped based on strategies needed to accelerate and 

help them reach grade level benchmark standards. 

See Appendix O - Sample of Bench Mark Standards.  

 

As part of the grouping and re-grouping intervention catch-up design MPCS expects to 

implement flexible grouped ramp-up intervention for students in grades fourth through sixth who 

have serious deficits in reading and mathematics. The ramp-up design is intended to support 

students in reading who can sound out printed words and can understand some text, but who 

have difficulty comprehending text.  Hampton-Brown High Point, intervention curriculum for 
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English language learners and for students two years below grade level along with other SBE 

Adopted Reading Language Arts Supplemental curricula will be considered.  In the content area 

of mathematics, the mathematics ramp-up course will target standards and strategies that 

students have not yet mastered. The intervention mathematics ramp-up course will get to the 

heart of standard-based instruction while providing appropriate time and focused instruction to 

strategically ñramp students upò to the regular curricula. Examples of some of the mathematics 

proven intervention software materials which may be used include AMERICAôS CHOICE, Tier 

Two Solutions, Mathematics Navigator, Tier Three Solutions, Ramp-up Mathematics, Perfection 

Learning, The Language of Math, Orchard, Targeted Instruction, Leap Frog, 

Accelerated/Renaissance and Scholastic  reading/mathematics. 

See Appendix J - Catch-up Plan 

 
 

F.  CURRICULUM   
 

MPCS believes that since California State Adopted Instructional Materials are standards-based, 

these curricula will provide the teachers with the instructional materials they need to ensure that 

MPCS students will be successfully engaged in rigorous standard-based academic learning. Over 

time MPCS wil l adapt and change our curriculums as we learn what works best for MPCS 

students and review new curricula as it becomes available. MPCS plans to make every effort to 

adhere to California State Adopted core adoption cycles and will notify the LUSD of changes in 

adoptions.  

 

1.  Description of the Curricula 

 

a. Language Arts Curriculum 
 

The English Language Arts and Spanish/Dual Language teaching and learning will be 

implemented through the use of a variety of materials including California State Adopted 

Instructional Materials (Houghton Mifflin /A Legacy of Literature/Herencia y future, SRA/Mc 

Graw Hill , Open Court/Foro abierto para la lectura, Sopris West Educational Services 4-6, 

The Hampton Brown Company 4-6, Pearson/Shinning Star Program 4-6 etc.), staff selected 

curricula and core materials aligned with State Frameworks and content standards. Students will 

learn language arts with a full, balanced and integrated curriculum that will incorporate 

literature, writing, and balanced standard-based literacy learning. This curriculum will enable 

students to gain knowledge and acquire literacy at high levels through a standard-based 

curriculum from kindergarten through grade six. Greater complexity in metacognative ability 

will be developed through language arts and across all content areas by integrating strong 

reading and writing habits. 

 

b. English Language Development Curriculum 
 

MPCS intends to meet English Language Development (ELD) compliance requirements and use 

California State Adopted Instructional Materials. ELD is defined as a systematic developmental 

curriculum designed to build academic English language proficiency. English language learners 
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are faced with tremendous educational and social obstacles. The gap between the achievement of 

English language learners and white native English speakers is wider than the gap between any 

other groups. English language learners at MPCS will be taught using research-based 

instructional programs designed to close the achievement gap. Therefore, MPCS will strive to 

acquire ELD standards-aligned curricula to fully meet the linguistic and academic language 

needs of all English language learners.  

 

The California State Board of Education (SBE) adopted the English Language Development 

(ELD) Standards for California Public Schools and published ELD standards designed to assist 

teachers in moving English language learners to academic literacy proficiency in the English 

Language Arts (ELA). The SBE intended the ELD standards to be used as a guide in classroom 

instruction and for developing benchmark standards. The State Program for English Learners 

requires that educators provide English language learners with a defined program of instruction 

in ELD that fully addresses the ELD standards, provide instruction targeted to each level of 

proficiency and assesses each studentôs progress in English academic language fluency and 

academic literacy.  

 

MPCS will accept the ELD standards as a pathway for English language learners towards 

English academic language fluency, academic literacy and mastery of the ELA content 

standards. MPCS teachers will strive to design and deliver classroom instruction with curricula 

that is targeted to specific levels of proficiency, is structured, builds on mediated discussion and 

writing experiences.            

 

Given the implementation of accountability measures for English language learners, it is evident 

that effective curricula would include materials that directly address ELD standards, facilitates 

teachersô differentiation of instruction, include assessments of academic literacy/language 

proficiency and tracks individual student progress over time. These objectives are based on 

sound pedagogy however, unlike all other content standard SBE approved textbooks, the ELD 

standards are not yet supported by any officially adopted, standards-aligned texts. MPCS may 

purchase SBE adopted curricula such as Houghton Mifflin /A Legacy of Literacy or 

SRA/McGraw Hill, Open Court Reading which  incorporate basic  ELD program components 

for grade K-6.    

 

In lieu of specifically designed ELD curricula, MPCS may use some core language arts/reading 

curricula and software to meet the needs of English language learners at all levels of proficiency. 

MPCS may rely on SBE adopted ancillary materials designed to provide universal access. The 

universal access component in the basic language arts adoptions are designed to scaffold literacy 

instruction. Universal access may not meet the academic linguistic needs of all English language 

learners and build the academic literacy, specifically for English language learners at the 

beginning and intermediate levels of proficiency. In order to provide English language learners 

with the most effective program of instruction and to meet the needs of all language proficiency 

levels, MPCS will strive to adopt a comprehensive standards-based ELD program that provides 

intensive and on-going professional development for teachers of English language learners. 

 

In summary, we do expect to provide ELD (listening, speaking, reading, and writing) that is 

appropriate for students at each ELP level and aligned to the stateôs ELD standards. We are 
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aware that the EL supplements do not generally fulfill this function and, in fact, were not 

intended to do so. For this reason, MPCS does intend to provide ELD by using a variety of 

curricula, instructional designs and ELD supplements to meet state and federal compliance law. 

See Appendix K -  Legal Compliance/Framework Adoption/Universal Access  

 

The processes of listening, speaking, reading and writing will be integrated into the language arts 

learning process. Students will acquire a positive attitude about themselves and others and 

become aware of values, ethics, customs and beliefs. They will be given the opportunity to work 

and learn independently and as part of large groups, small groups and in collaborative groups. 

Students will discuss ideas and values imbedded in language arts and though other literary text. 

They will make connections to personal experiences and apply this to a variety of cultural 

perspectives. Student will have expanded opportunities to read, write, and talk about literature 

within the workshop model. 

 

Every student will be taught using grade level content curriculums that are standard-based and 

aligned to the Reading/Language Arts Frameworks for California Public Schools. 

 

c. Mathematics Curriculum 
 

The mathematics curriculum will be implemented through the use of a variety of materials 

including California State Adopted Instructional Materials (Houghton Mifflin , Saxson 

Publisher, McGraw-Hill, Harcourt School Publisher, Sadler-Oxford, Div. of W.H. Sadler, 

Inc.) staff selected curricula and core materials all aligned with the State Frameworks and State 

Content Standards. In addition, the mathematics program will be expanded and enriched by 

giving teachers the flexibility to incorporate supplementary materials into the curricula. 

 

Students will have an opportunity to explore and learn the structures and logic of mathematics.  

Problem solving will be a focus for the mathematic curriculum. Concepts and skills from all 

mathematic strands will be interwoven, reinforced and expanded though skill lessons and 

assignments. New concepts will be studied first in terms, and expanded to concrete experiences 

and applied. 

 

Every student will be taught using grade level content curricula that are standard-based and 

aligned to the Mathematics Framework for California Public Schools. 

 

d. Intervention Curriculum  

 
When possible, intervention curricula will be implemented through the use of a variety of 

California State Adopted Supplemental Intervention Instructional materials (for grades 4-6 

(Glencoe/McGraw-Hill , Language! A Literacy Intervention Curriculum, Hampton Brown, 

High Point, Scholastic, READ 180, SRA/McGraw-Hill, SRA/Reach Program, Wright 

Group/McGraw Hill, Fast Track Reading Program.  A study by Alan Bell and Malcolm Swan 

found that students whose teachers addressed and corrected misconceptions rather than simply 

used remedial curriculum achieved and maintained higher long-term results. Therefore 

intervention curriculum selections will focus on supplemental intervention material that 

identifies flawed learning, misconceptions and incomplete content core knowledge. Response to 
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intervention (RTI) support material will be purchased which will help us identify struggling 

students give them extra support and monitor their progress. A system of interventions that meets 

the need of all students and supports the research on ñresponse to interventionsò will be 

purchased that has been clearly shown to catch students before they fall behind as well as 

accelerate those who have already fallen behind. MPCS will also look to AMERICAôs CHOICE 

for a tiered system of interventions (Mathematics Navigator and Ramp-Up Mathematics).  

 

e. Science Curriculum 
 

The science curriculum will be implemented through the use of a variety of materials including 

California State Adopted Instructional Materials (Delta Education, Inc. Harcourt School 

Publishers, Houghton-Mifflin, McMillian/McGraw -Hill, Pearson Scott Foresman) staff 

selected curriculum and core materials all aligned with the State Frameworks and state standards. 

In addition, the science program will be expanded and enriched by giving teachers the flexibility 

to incorporate supplementary material into the curriculum. 

 

All students will learn about the natural world by using the methods of science and extensions of 

their own curiosity and wonder.  Students will acquire knowledge of life, earth and physical 

sciences from a balanced curriculum. This will incorporate understanding tiers of science 

concepts. Students will develop critical thinking skills such as observation, comparing, 

organizing, inferring, relating and applying. In addition, the science programs will be expanded 

and enriched by giving teachers the flexibility to incorporate supplementary materials into the 

curriculum developing strong reading, writing and reasoning skills. 

 

Every student will be taught using grade level content curricula that are standard-based and 

aligned to the Science Framework for California Public Schools. 

 

f. History/Social Science Curriculum 
 

The History/Social Science curriculum will be implemented through the use of a variety 

California State Adopted Instructional materials (McMillian/McGraw -Hill, Teacherôs 

Curriculum Institute, History Alive!, Harcourt School Publisher, Houghton -Miff lin, 

Pearson Scott Foresman) staff selected curriculum and core materials all aligned with the State 

Frameworks and State Standards. In addition, the social studies program will be expanded and 

enriched by giving teachers the flexibility to incorporate supplementary materials into the 

curriculum. 

 

All students will acquire knowledge of civics, history, culture, geography, and economics within 

a balanced and integrated history/social science curriculum that promotes the understanding of 

values necessary for participating in a diverse society. The teaching of history will be integrated 

with the humanities and the other social sciences whenever possible. Activities and lessons will 

be correlated with language arts, science and visual/performing arts curriculum.  

 

Teachers will build upon student knowledge and curiosity about themselves and their world. 

Presenting history as an exciting and dramatic series of events and exploring ideas that can 

become part of solutions to issues that are important.  Students will be involved in problem 
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solving as they acquire, evaluate and use information in a variety of ways. Frequent opportunities 

will exist for all students to share their language, cultural ideas, customs, and heritage, providing 

multicultural dimensions to enrich the curriculum. The teachers will facilitate the exploration of 

values critical to understanding the democratic process. In addition, the history/social science 

program will be expanded and enriched by giving teachers the flexibility to incorporate 

supplementary materials into the curriculum. 

 

Every student will be taught using grade level content curriculums that are standard-based and 

aligned to the History/Social Science Framework for California Public Schools. 

 

g. Visual and Performing Arts Curriculum  
 

Students will actively participate in the creation, practice, performance and study of works of art. 

In addition, students will learn to appreciate and critique art thought reading, writing, and 

researching art and artists from the past and present. Curriculums to be used will be California 

State Adopted Instructional Materials (McMillian/McGraw -Hill, Pearson Scott Foresman, 

Davis Publishers, SRA/McGraw-Hill ) and Disciplined Based Arts Education (DBAE) and Art 

Attack. 

 

Art education includes the delivery of dance, music, theater and visual arts instruction. Within 

each discipline, students will manipulate materials and techniques as well as develop their 

vocabularies and abilities to solve artistic problems. Students will explore the influences of 

history, culture, and technology within visual and performing arts. Whenever possible, art will be 

integrated with other subject areas of the curriculum. Art education addresses all learners and 

helps them explore self-expression and develop self-confidence. Our goal is to produce students 

who are both literate and imaginative. 

 

In addition, the visual and performing arts program will be expanded and enriched by giving 

teachers the flexibility to incorporate supplementary materials into the curriculum. 

 

MPCS will emphasize the humanities and believes that the study of art, music and drama is an 

important part of the educational opportunity for students. We are dedicated to advancing the 

understanding and appreciation of humanities in order to foster the ideal of a more just equitable 

global society. 

 

Every student will be taught using grade level content curricula that are standard-based and 

aligned to the Visual and Performing Arts Framework for California Public Schools. 

 

h. Technology/Computer Science 
 

We will strive to help students become computer proficient and learn to use technology as a 

source of information and a means of communication. We will teach students that technology is 

supportive across the curriculums and therefore integrate the leaning of computer skills with 

grade level specific assignments in all content areas. When possible this will be implemented 

through the use of computers in the classroom. Students will learn basic operating systems 

commands, keyboarding, researching and composing skills.  They will use specific, standard- 
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based programs such as: word processing programs (such as Kid Works and Microsoft Word), 

presentation software (such as KidPix and PowerPoint), data collection and modeling programs 

(such as Excel) and graphic organizing programs (such as Kidspiration). Electronically based 

information sources, (such as Encarta) will be utilized for research projects. In addition, students 

will learn basic Internet search techniques and the use of search engines. 

 

MPCS plans to use online, publisher and web-based educational software to enhance student 

learning. Examples of software students may have access to include: LEXIA Reading 

Development program called Lexia Lab Pack. The Lexia software has been correlated to the 

California Language Arts Frameworks and the California ELD standards, and state adopted text 

such as Houghton-Mifflin and Open Court. Leixa programs are based on scientific research and 

are fully NCLB compliant. MPCS also may use Read Naturally software to develop fluency and 

increase reading rates which will help our students meet benchmark standard-based assessments. 

Renaissance Reading/Mathematics, Orchard Target Educational Software, Perfection Struggling 

Reader/El/Reluctant Readers, Review, Practice, & Mastery of California Content Standards 

(AB1802) approved may also be purchased and used by MPCS students. 

 

Innovative teaching methods will include the integration of technology into all content subject 

areas with expanded computer science opportunities. Students will be taught to compose their 

writing pieces at the computer and understand that researching information is a skill that will 

facilitate knowledge and expand their awareness of the world. 

 

i. Physical Education Curriculum 
 

MPCS physical education program will be based on research consistent with the expectation 

established in the state curriculum frameworks and designed to build skills and knowledge that 

all students need to maintain or develop healthy lifestyles. We will strive to help students meet 

state requirements for physical fitness.  We may use the Sports, Play, and Active Recreation for 

Kids (SPARK) physical educational program. SPARK is specially designed to meet the needs of 

schools in the area of physical education and uses a variety of advanced pedagogical skills. The 

SPARK training and curriculums will provide teachers with a unique way to deal with obesity 

prevention, provide strategies to increase the quantity of physical education and promote the 

maintenance of physical activities that will promote healthy lifestyles for our students. 

Although instructional materials are not adopted by the State Board of Education (SBE), MPCS 

will follow legal and social compliance an provide teachers with basic instructional materials, 

and purchase supplementary physical education materials that have passed state legal and social 

compliance review. MPCS will use instructional materials that meet these criteria:  

 Portray accurately and equitably the cultural and racial diversity of American society;  

 Demonstrate the contribution of minority groups and males and females to the 

development of California and the United States;  

 Emphasize people in varied, positive, and contributing roles in order to influence 

students' school experiences constructively; and  

 Do not contain inappropriate references to commercial brand names, products, and 

corporate or company logos.  
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Every student will be taught using grade level content curricula that are standard-based and 

aligned to the Physical Fitness Model Content Standards for California Public Schools. 

 

j . After School Intervention and Enrichment Programs 
 

MPCS believes that simple changes to a schoolôs educational design can have significant 

repercussions upon its studentsô learning experience.  For instance, MPCS believes that simply 

having its students engaged in standard-based academic activities for longer amounts of time can 

greatly improve student achievement and mastery of standard-based targets.  Conversely, in 

addition to 180 days of instruction every year, MPCS plans to offer after-school, Saturday and 

summer intervention to increase the amount of instructional time that students will  receive.  The 

normal instructional school day is anticipated to begin at 8:00 a.m. and end at 3:00 p.m. for grade 

1-6. After-school intervention and enrichment program may begin at 3:10 p.m. and end at 4:10 

p.m.  depending on funding and availability of staff.  The after-school program will be designed 

as voluntary interventions and will primarily target students not meeting grade level benchmark 

standards.  The after-school program will be made available to all students and especially 

students performing below grade level in English Language Arts (ELA) or mathematics (as 

indicated by STAR reports, Local Assessments , Publisher/Teacher Formative Assessments) will 

be strongly encouraged to attend the voluntary after-school program.  

 

The after-school programs will primarily offer support in mathematics, writing and reading. RTI 

material may be purchased. Enrichment programs such as music, art and physical fitness 

opportunities may be added as funding becomes available.  After-school programs will be 

overseen by certificated teachers and further staffed by trained paraprofessionals and certificated 

tutors. Additional interventions to be implemented during the regular instructional day are 

identified as part of the catch-up plans and pyramid of interventions. 

 

k. Expanded Kindergarten Day 
 

We believe that a full-day kindergarten will improve student learning. Expanding the 

instructional day for kindergarten will provide teachers with extended teaching time to ensure 

mastery of the California Content Standards (CCS) and expand instructional time for the dual-

immersion instructional strand. The instructional day currently considered by MPCS for 

kindergarteners is 8:00 a.m. to 2:00 p.m.  

 

A study conducted by Brigham Young University found that full-day kindergarten students made 

significant gains in literacy especially for children learning English as a second language and 

socioeconomic disadvantaged students.  

 

The full-day kindergarten will provide the time and direct assistance necessary to our students 

who are most at risk. Essentially, we believe that a full-day kindergarten will improve academic 

achievement and circumvent the quantity of remedial help needed in first grade. 
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The Elicker  & Mathur report found  these positive outcomes from a full-day kindergarten: 

 

 Full-day kindergarten eases the transition to first grade by helping children adapt to the 

demands of a six-hour school day. 

 Additional time is made available in the school day offering more flexibility  and more 

time for children to develop independence through free choice activities. 

 Allowing more time for free choice learning provided a less stressful learning 

environment. 

 Participating in the full -day kindergarten allowed extra time to appropriately challenge 

children at all developmental levels. 

 For more advanced children, there is more time to complete increasingly more complex 

and long-term projects. 

 There is more time to assess children and teach to student strengths. 

l. Description of Professional Development Program 
 

In order to achieve and meet all of our academic goals, MPCS is committed to providing a high 

quality research supported professional development. We believe that professional development 

is key to helping us function as a professional learning community. Our professional 

development will be built upon assessed school-wide student and teacher needs, interests of 

teachers as determined through a professional development survey, and SBE 

curriculum/software implementation and training.  We plan to draw from various professional 

experts, institutes and our own teaching staff to lead our professional development program. For 

example, MPCS may integrate and incorporate research-based professional development 

opportunities such as:  South Coast Writing Project (SCWriP) UCSB, Reading Recovery Council 

of North America (NCCRA), Charter School Development Center Conference, CDE Closing the 

Achievement Gap Summit, Foundation for Comprehensive Early Literacy Learning (CEL), 

Center for Applied Linguistics (CAL), Project Wild, California Science Project (CSP), 

University of California, California Math Project (CMP), UCSB South Coast Science Project and 

USC Science Project, SDAIE/ELD Training, Gifted and Talented Education (GATE) 

Certification Workshops, CABE, Houghton Mifflin Lectura  Professional Development, Ron 

Jessee Visual & Performing Arts Standards, Houghton Mifflin Teacher Network Workshops, 

AMERICAôS CHOICE A System of Interventions To Fit All Students, California Technology 

Assistance Project (CTAP) Training Santa Barbara County Office of Education, Professional 

Development Institute, Making it Work for English Learns, TESOL Training, Discipline Based 

Art Education (DBAE), Science Leadership Network, Dual Language Network San Diego Office 

of Education, Sports, Play, and Active Recreation for Kids (SPARK), Response to Intervention 

(RTI) staff development,  etc.  

 

ñéas schools systematize and create more opportunities for serious staff development, the 

thoroughness of the Reading Recovery model seems to be well worth emulating.ò 

-R. Herman and S. Springfeld 
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We will provide opportunities for teachers to learn from each other, observe and network. We 

believe that teachers and principals must create a professional culture that will ensure academic 

success for all students. We plan to implement many of the strategies for continuous school 

improvement found within Richard DuFour, Becky DuFour, Robert Eaker and Thomas Many, 

Learning by Doing:  A Handbook for Professional Learning Communities at Work. 

 

Professional development and building professional learning communities will provide 

opportunities for teachers to work together while aligning their instruction to common, concise, 

content standard-based assessments. In addition, we will allow opportunities for grade levels to 

vertically articulate to discuss how learning builds from one year to another.  

 

MPCS plans to implement banking instructional minutes for early release to expand our 

professional development, establish strong professional learning cultures and develop teacher 

collaboration. This plan will ensure that MPCS establishes an infrastructure that moves us 

forward as we seek new areas of reform.  

 

m. Parent Contracts and Involvement 
 

Effective education is seen by MPCS as a team effort and parents are an integral part of this 

team. Therefore, we will develop Individual Learning Plans (ILP) that will be reviewed with the 

parent/guardian.  The responsible adult will be advised to sign off on their support and 

cooperation with the plan.  The contract will include:  

 

 Assisting in the development and implementation of the studentôs Individualized 

Learning Plan, including completion of classwork, homework, high student attendance 

and participation in after-school programs.  

 Creating a stable learning environment at home for the student. 

 Regular communication between school/home. 

 

Parents will be active contributors to MPCS, volunteering in classrooms and contributing to 

supplementary programs. Arrangements are being considered to bring Amanda Irma Perez, an 

award-winning author, to work with students, families and staff. MPCS will plan cultural events, 

assemblies and specialized workshops to involve parents in the education of their children. In 

addition, MPCS will provide regular and frequent communication to parents in both English and 

Spanish.  Active parent participation on MPCS sub-committees and within parent support 

organizations will be a requisite of enrollment at MPCS.   

See governance section for descriptions of sub-committees. 

See Appendix Q, for draft Parent/Student/Staff Compact. 

 

n. Plan For Academically Low Achieving Students 
 

MPCS will take a systematic approach to closing the achievement gap by allocating multiple 

resources, RTI material and other interventions focused towards academically low-performing 

students.  We will identify students by using STAR results, grade level local (teacher/publisher) 

assessments, reading inventories and holistic/analytical writing assessments and RTI materials.  
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Staff will be trained to identify students who are struggling to meet grade level standards and 

implement interventions. 

 

Services for academically low-achieving students will begin with an assessment of studentôs 

abilities, strengths and instructional needs. Depending on identified needs, students will receive 

one or more of the following interventions: 

 

1) Classroom-based instructional designs will  accommodate different learning styles, 

learning strategies and capitalize on student strengths.   

2) Students needing additional assistance in particular subjects or content areas may obtain 

additional help from teachers, software programs and RTI and specialists.  

3) MPCS may develop additional small group intervention classes during, before, or after 

school depending on student needs, staff availability and scheduling demands.  For 

example, if a substantial number of second through sixth grade students are below 

grade level in mathematics and require support, we would offer extra mathematics 

intervention in small group  sessions.  

4) A Student Success Team (SST) meeting will be conducted with a studentôs 

parent/guardian and school personnel if a student is still not achieving at grade-level 

standards after the above strategies have been attempted.  More information about the 

SST can be found in the following section on Special Education Students. The SST will 

be composed of general education teachers, special education teachers and 

administrator/designee. The parents of the child being discussed and professionals such 

as the school nurse, speech and language teachers, gifted coordinator and school 

psychologist as appropriate. The SST will meet regularly to discuss children referred by 

parents, teachers or other individuals. The goal of the SST is to help make 

accommodations in the general education instructional setting.  

See Appendix I - Pyramid of Interventions 

 

o. Plan For Academically High Achieving Students 
 

Some students will enter the school better prepared or be naturally endowed to learn at a faster 

pace than the majority of their classmates.  Students who are identified as high achievers through 

STAR results, placement tests and teacher recommendations will have the opportunity to 

participate in more advanced learning environments that will challenge them to excel at their 

individual learning rates. MPCS will provide multiple opportunities that provide intellectual 

enrichment and enable them to contribute positively to the school community.  Specifically, high 

achieving students may be offered such programs as: 

 

 Enrichment programs offered throughout the week to enhance and expand their 

classroom   learning opportunities. 

 After School Enrichment. 

 Advanced classes. 

 Special projects. 

 Grade level acceleration in content areas or grade level acceleration. 

 Clusters of GATE students in classroom with GATE certified teachers when possible. 
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MPCS has the responsibility of assuring that all studentsô educational experiences are rigorous 

and challenging. We will strive to prepare, train and certify teachers to provide an academically 

challenging learning environment for high achieving students. The work of Kulik, Kulik, Allan, 

Feldhusen and others clearly document the benefits of keeping gifted students together for at 

least part of the school day, in their area of academic strength.  MPCS will look to The National 

Research Center on the Gifted and Talented and The Council for Exceptional Children to provide 

a program for high achieving students. MPCS believes it is also important to maintain an 

equitable balance between academic and social skills. As an affiliated charter, identification for 

GATE may be provided through LUSD. 

 

p. Plan For English Language Learners 
 

English language learners (EL) will have full access to MPCSôs educational program.  Before a 

child begins at MPCS, we will administer the home language survey to determine whether 

English is the studentôs native language.  Within thirty days of enrollment, all students whose 

home language is other than English (as indicated on their home language survey) will be given 

the California English Language Development Test (CELDT) to determine their English 

Language proficiency level.  MPCS will administer a primary language assessment in their 

native language within ninety days of enrollment.  Based on the CELDT results, we will 

determine which of our studentôs English language learners are designated EL.  MPCS will use 

annual CELDT data, teacher observations and STAR test data to identify EL student English 

language acquisition needs. MPCS will  redesignate English language learners as English 

proficient when appropriate. Redesignated students will receive continued academic monitoring 

for at least three years. 

 

We believe that our EL students will be best served through our dual-immersion instructional or 

Sheltered English Immersion and Sheltered Instructional Observation Protocol (SIOP) 

instructional design.  In addition, we will offer supplemental English instruction for students that 

need English Language Development (ELD). MPCS will strive to hire BCLAD certified, 

experienced teachers and will work with other EL specialists as appropriate to develop the 

appropriate mix of instructional time for ELD.  Our goal is to ensure a quality EL program that 

enables MPCSôs EL students to attain academic English language proficiency, achievement in all 

academic content areas and to have full access to the wide range of educational opportunities that 

MPCS envisions for all of our students.  

 

MPCS plans to support classroom teachers as they make decisions about instructional practices 

for English language learners. We are committed to finding ways to help students acquire 

academic English literacy skills. Stephen Krashen, a noted linguist and educational researcher, 

proposes that students need authentic reasons to communicate and support in refining their 

language production. MPCS plans to use many research-based books to enhance instruction for 

EL learners such as Adrienne Herrell & Michael Jordan celebrated book Fifty Strategies For 

Teaching English Language Learners and Pauline Gibbons book Learning to Learn in a Second 

Language. 

See Appendices J thru N and ELA/ELD Standards 
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q. Plan for Special Education Students 
 

The developers of MPCS understand that the school will have the obligation to serve students 

with exceptional needs and that the school, pursuant to applicable state and federal law, must 

ensure that all of its students have access to a free and appropriate public education.  Under these 

laws, the school has various options on how to deliver special education and related services 

either as (1) arm of the charter-granting agency, (2) an independent local education agency, or 

(3) as a charter SELPA. 

 

During its first year of operations, the school intends to function as a "public school of the local 

education agency that granted the charter" for purposes of providing special education and 

related services pursuant to Education Code Section 47641(b).  During each school year during 

which the school operates as an arm of Lompoc Unified School District for special education 

purposes, the school understands that it is required to contribute an equitable share of its charter 

block grant funding to support district wide special education instruction and service costs.  

Pursuant to Education Code Section 47646(b), the district shall provide the school with funding 

and/or services reasonably necessary to ensure that all students with exceptional needs who 

attend the school are provided a free and appropriate education. 

 

q1.  Provision of Services  
 

MPCS and LUSD shall annually and in good faith negotiate and enter into a written agreement to 

more clearly identify the specific desired mix of special education funding and services to be 

provided.  The school shall enjoy reasonable flexibility to decide whether to receive services, 

funding, or some combination of both pursuant to Education Code Section 47646(b).  As noted 

below, the school anticipates that during its first year of operation, district staff would provide 

most special education services.  If the volume or scale of activities related to assessment, 

individualized education plan (IEP) development, and/or delivery of the special education and 

related services is sufficient, the school may seek to assume responsibility for directly providing 

and managing these functions with its own staff, with appropriate adjustments to the mix of 

funding and services provided under the terms of Education Code Section 47646(b). 

 

q2. Child Find  
 

The school plans to participate in a comprehensive ñchild findò system to identify students who 

have or may have exceptional needs.  The school will seek to participate in the child find systems 

of the special education local plan areas (SELPAs) in which its students reside.  The school 

anticipates that these systems will include various policies and practices, including but not 

limited to the following: 

 

 Post-matriculation in-take practices that identify students with exceptional needs to help 

ensure that the school is aware of all students who have identified special needs. 

 Seeking to develop relationships with all feeder local education agencies to request and 

obtain cumulative files and other documents in a timely fashion. 
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 Staff development and training for school staff, to ensure that they possess an 

understanding of tools and techniques to identify students who may have exceptional 

needs. 

 Review of student assessment data, including but not limited to state-mandated testing, to 

identify students who may be falling behind expectations in their academic progress and 

are in need of additional support or services. 

 

q3. Student Success Team 
 

The school also plans to implement a Student Success Team (SST) to the maximum extent 

feasible to attempt to meet all student needs within the regular instructional setting prior to 

referral for formal assessment for Special Education purposes.  Such teams will typically consist 

of the studentôs teacher(s), administrator/designee, student/parent/guardian and others.  The team 

will oversee development of an intervention plan to meet student needs, when possible, without 

referral to assessment for Special Education.  The team will monitor studentsô progress over time 

as outlined in the MPCS Pyramid of Interventions. 

See Appendix H & I  

 

q4. Referral and Assessment 
 

In the event that formal interventions provided through the SST are not successful, the school 

would seek to secure a formal and appropriate assessment conducted by qualified staff.  The 

school initially anticipates that the staff that performs such services for the district would conduct 

these assessments.  If this assessment identifies that the student has exceptional needs and 

requires Special Education and/or related services under the terms of applicable Special 

Education law, the school anticipates working with appropriate district staff to convene and 

conduct an Individualized Educational Plan (IEP) team meeting or meetings.  

 

q5. Individualized Education Plans and Service Delivery 
 

The school will participate actively and as appropriate in planning and conducting the IEP team 

meetings and assessment processes.  The school shall commit to implementing all Special 

Education and related services called for by the IEP in partnership with the district and/or 

SELPA. The school understands that student progress toward the goals specified in the IEP will 

be monitored regularly and formally reviewed by the IEP team on at least a triennial basis.  

 

q6. Due Process 
 

In the event of a due process claim to enforce provisions of applicable Special Education law, the 

school is committed to working in cooperation with the district to the maximum extent permitted 

under law to respond to and defend MPCS and the district in the process.   
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q7. Section 504 Special Needs 

 
The school understands that its students may have exceptional needs that are not governed by the 

terms of the Federal Special Education Law (IDEA) but who may require accommodations or 

services pursuant to the terms of Section 504 of the Rehabilitation Act and that the school will be 

responsible for planning and implementing any such accommodations or services. 

 

q8.  Right to Pursue LEA Status 
As noted above, the school initially anticipates functioning as an arm of the district for purposes 

of Special Education. The school shall also retain the right to pursue independent Local 

Education Agency (LEA) and/or Special Education Local Plan Area (SELPA) status pursuant to 

Education Code Section 47641(a) and the district shall not hinder or otherwise impede the efforts 

of the school to do so.  In the event that the school opts not to establish independent LEA and/or 

SELPA status, it shall remain an arm of the district for Special Education purposes as required 

by Education Code Section 47641(b), and shall continue to receive funding and services pursuant 

to the terms of this section and any related annual agreements. 
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II.  MEASURABLE STUDENT OUTCOMES  
 

 

A.  STUDENT OUTCOME  GOALS 
 

MPCS will pursue the following student outcome goals, as measured by multiple and varied 

local benchmark assessments (as detailed in section III below) that are aligned to state and 

federal standards and reflect proficiency measures required by the Academic Performance Index 

(API), Adequate Yearly Progress (AYP) and No Child Left Behind Legislation (NCLB): 

 

1) Students will demonstrate proficiency in reading, writing, mathematics and 

science. 

2) Students will demonstrate a mastery of grade-level standards and designated 

learning outcome goals in the areas of English language arts, history/social 

science, mathematics, science, and physical education.  

3) Students shall demonstrate mastery of benchmark standards. 

4) Students shall demonstrate the development of a social conscience by planning 

and implementing significant projects in the school and community based in the 

context of project-based coursework. 

 

These student outcomes are directly tied to the program goal of providing students with a 

rigorous standard-based learning program while preparing them to successfully learn, excel in 

school, build self-extending learning systems and become competent life-long learners. 

 

MPCS anticipates student satisfaction will be positive.  Indicators of student satisfaction may 

include high attendance, active engagement, ability to meet educational goals and participation in 

extracurricular activities. 

 
 

B.  SCHOOL OUTCOME  GOALS 
 

MPCS will pursue the following school outcome goals: 

 

1) The school will demonstrate progress in the aggregated results of the student 

outcomes listed above. 

2) The school will demonstrate student improvement on standard-based criterion 

reference tests, local assessments and standardized tests. The scores will compare 

favorably with schools that have similar student populations (e.g. race/ethnic, 

gender, socioeconomic status, etc.). 

3) The school will have student attendance rates comparable to local area public 

schools. 

4) The school will achieve a positive rating on and meet Academic Performance 

Index (API) targets that compares favorably with schools that have similar student 

populations. 

5) The school will strive to achieve No Child Left Behind AYP targets that compare 

favorably with schools that have similar demographics. 
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6) The school will strive to close the achievement gap and demonstrate a pattern of 

systemic improvement over time. 

7) The school will develop and foster relationships within the community. 

8) EL/SED subgroup API/AYP growth targets will be pursued. 

 

As the school becomes more familiar with its student population, schoolwide performance goals 

may be modified to reflect the needs of our students. It is expected that the MPCS charter will be 

renewed when we demonstrate that we have met or made significant progress on reasonable 

student outcome goals. 

 
 

C.  ACADEMIC  PERFORMANCE  GOALS 
 

All students will work toward mastery of state standards and the criteria set forth in the state 

CDE Academic Performance Index (API) and federal Adequate Yearly Progress (AYP) No 

Child Left Behind (NCLB) legislation. 

 

MPCS will demonstrate comparable improvement in academic achievement as measured by the 

API and AYP in numerically significant student subgroups at the school, including: (A) Ethnic 

subgroups (White and Hispanic are significant); (B) Socioeconomically disadvantaged students; 

and (C) English language learners. (D) Students with disabilities may not be a significant 

subgroup at MPCS. 

 

API Target  
 

By 2009, MPCS will strive to make positive annual gains and meet API targets in all subgroups.  

We believe the target goals are realistic and attainable. The academic progress made, as 

measured by the API and AYP will indicate annual growth in the underlying content areas of 

reading language arts (word analysis , vocabulary, reading comprehension, literary response, 

written conventions, writing strategies, writing applications), mathematics (number sense, 

algebra functions, measurement/geometry , statistics), and in science at grade five.  The content 

area of history/social science is not addressed directly in the Content Standards Test (CST), 

however the CST reading comprehension sections include a significant proportion of non-fiction 

selections, such as those common to history/social science content standards.   

 

    AYP Target 

  

    MPCS will strive to meet 2009 AYP targets set by No Child Left Behind in reading, 

mathematics, science and other areas tested by CST, CAT/6 Survey, and CELDT each year in 

terms of percentage of students meeting advanced/proficient. We believe that federal NCLB 

targets are rigorous however we will continue to pursue those targets until there is official 

notification of NCLB reauthorization. 
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CELDT Target  

 

MPCS will strive to increase the percentage of students meeting CELDT/ Annual Measurable 

Achievement Objectives (AMAO) annually in both target areas of: #1 Annual Growth and #2 

Attaining English Language Proficiency to exceed or meet California Department of Education 

(CDE) legislation.  

 
Both the state Academic Performance Index (API) and the federal Adequate Yearly Progress 

(AYP) accountability systems are designed to ensure that all students master the ELA content 

standards by measuring student performance on the California Standards Test (CST) and the 

California Achievement Test (CAT-6). The development of the California English Language 

Development Test (CELDT) was also preceded by the adoption of the ELD standards. Now the 

federal AYP accountability system requires states to measure the progress of English language 

learners in acquiring academic English language development. California accomplishes this via 

the CELDT and adds this to the API system. 

 

MPCS LOCAL ASSESSMENTS  
 

MPCS anticipates that we will establish and develop bench-mark standard-based local 

assessments in reading, writing, science and mathematics. The local assessments will measure 

on-going student achievement measured over time. MPCS expects to use the Developmental 

Reading Inventory (DRA) English-Spanish, Flynt-Cooter English-Spanish Reading Inventory, 

Developmental Writing Assessments (DWA) English/Spanish, Local/Teacher/Publisher 

standard-based formative assessments, Holistic/Analytical Writing Rubric Assessments, and 

Cloze Language Assessments (comprehension, structure, syntax). MPCS intends to develop 

Local/Publisher ELA, mathematics formative assessments over time. Bench-mark standards will 

be set and studentsô achievement will be measure against standard-based grade level 

achievement targets all to be set by the MPCS sub-committee over time. Students may be 

formally assessed up to four times a year or more if  needed. 

 

English language learners will be assessed using anecdotal records, Record of Oral language, 

Performance Sampling, Reading Inventories, Cloze Language Assessments, Portfolio 

Assessments, and Writing Assessments to create a more complete picture of individual growth 

and content learning.   
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III .  METHODS  OF ASSESSMENT  
 

Student achievement will be assessed using teacher/publisher assessment, reading inventories 

and writing assessments as described and summarized in the Student Outcome and Assessment 

Matrix.  

 

A.  MANDATED STATE ASSESSMENTS 

 
As is required by the state charter law, MPCS will meet statewide standards and conduct the 

state student assessments required pursuant to Educational Code Section 60602.5, including the 

STAR and other mandated state assessments.  We firmly believe that the academic program will 

fully prepare students for success in statewide assessment programs.  Additional support 

structures may include (i.e., ramp-up, re-grouping, one-to-one specialist interventions, small 

group-intervention, after-school tutoring, summer school, summer enrichment programs, peer 

study groups, etc.) will be in place to ensure that students are meeting or making progress toward 

the state standards that are measured by STAR.  Proficiency for our English language learners 

will be measured in accordance with the STAR/CELDT results, teacher observations and other 

school-based language acquisition assessments (i.e., Record of Oral Language (ROL), Cloze 

Language Assessment, etc.) or as required to meet compliance with state and federal law. 

 

1.  Growth M easures  
Pre - and Post-Assessments and Ongoing Local Teacher/Publisher Assessments 

 

In order to effectively assess studentsô academic growth over time, MPCS will utilize several 

ñvalue-addedò growth measures, including school-developed pre and post-tests, holistic/analytic 

rubric scored writing assessments, grade level reading inventories/interviews and ongoing 

teacher/publisher formative/summative assessments.  At the beginning of each academic year, 

MPCS will administer its own diagnostic pre-test to measure each studentôs strengths and 

weaknesses. Throughout the school year, MPCS will administer ongoing value-added benchmark 

assessments to measure student acquired learning and level of mastery of specific standards in 

the content areas of writing, reading and mathematics.  MPCS may use such assessments as 

ongoing teacher/publisher developed assessments, reading inventories, holistic standard-based 

writing rubrics, teacher observations, antidotal notes, cloze language assessments, individual 

reading logs and teacher/student portfolios.   In this manner, we will be able to assess studentsô 

initial knowledge levels upon enrollment and monitor these throughout the year to ensure 

adequate progress towards grade level identified student learning outcomes. MPCS will 

administer final diagnostic post-assessments at the end of the year in writing, reading and 

mathematics. 

 

MPCS will also use assessments such as student portfolios, learning demonstrations, running 

records and teacher/students generated rubrics to help measure student academic growth over 

time.  In addition to providing additional, ñvalue-addedò growth measures for academic subjects, 

these assessments will also measure whether our students are achieving the social and emotional 

skills they need to be successful academically. Portfolios will include student selected classwork 

that include reflections and celebrations of learning.  Teachers and students will be asked to keep 
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classroom portfolios, which will be reviewed on a regular basis by classroom teachers, principal, 

and parents.  

 

The matrix below includes the currently required state assessments as well as MPCS Local 

Assessments.  We will adhere to STAR requirements at each grade level, including the 

California Standards Test (CST), California Achievement Tests Sixth Edition Survey (CAT/6), 

Standards Test Spanish (STS), Aprenda 3 and the California English Language Development 

Test (CELDT).  

 

 

Student Outcome and Assessment Matrix 
 

Measurable Outcomes Assessment Tools 

Students will achieve proficiency in 

English/Language Arts (ELA). 
 CST, CAT/6 Survey (grade3), Aprenda 3 and 

STS (grades 2-4) 

 Pre-Post Local Assessments 

 Reading Inventories  

 Holistic/Analytic Rubric Scores Writing 

Assessments   

 Cloze Reading/Language Assessments 

 Teacher/Publisher Formative Assessments  

 Rubric Scores Portfolios Assessments 

Students will achieve proficiency in 

Mathematics. 
 CST,CAT 6 Survey, Aprenda 3, STS 

 Pre-Post Local/Publisher Assessments 

 Teacher/Publisher Assessments  

 Rubric Scores Portfolios Assessments 

Students will achieve proficiency in 

Science. 
 CST Science Test 

 Pre-Post  Local/Publisher Assessments 

 Non-Fiction Reading Inventory 

 Teacher/Publisher Assessments  

 Portfolios Assessments 

Students will achieve proficiency in 

History/Social Science. 
 Teacher/Publisher Assessments  

 CST Reading Content Cluster Data 

 Portfolios  Assessments 

EL students will make substantial 

progress toward academic proficiency in 

English. 

  CELDT 

 Aprenda 3 (or other state-required equivalent 

Spanish Language Assessment, as applicable) 

 Benchmark Cloze Assessments 

 Record of Oral Language (ROL) 

 Local/ ELD Publisher Assessments 

 Holistic/Analytic Rubric Scores Writing 

Assessments   

 ELD Correlation Standard Portfolios 

Assessments 
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Special Education students will achieve or 

make progress toward the learning goals 

in their Individualized Education Plans. 

 CST, CAT 6 Survey, Aprenda 3, STS 

 IEP Progress and Review 

 Reading Inventories  

 Holistic/Analytic Rubric Scores Writing 

Assessments   

 Cloze Reading/Language Assessments 

 Teacher/Publisher Formative Assessments  

 Rubric Scores Portfolios Assessments 

Students will develop social and 

emotional skills. 
 Portfolios 

 Teacher Narratives 

 Participation Climate/Culture/Extracurricular 

Activities/Community Activities   

 Holistic/Analytic Rubric Scores Writing 

Assessments   

Students will develop critical and 

creativity thinking skills. 
 Portfolios 

 Public Speaking Activities 

 Writing Assessments 

 Art Projects 

 Use of a Learning Style Inventory 

Students will become competent, self-

motivated and lifelong learners. 
 Participation Logs 

 Portfolios  

 Projects 

 Demonstrations of Learned Skills 

 Self-Assessments 

 

2.  Assessment Design 
 

The students performance and assessment will take into account several assessment methods, 

anticipated to be based upon the assessment created and researched by Richard J. Stiggins, 

author of Student Involved Classroom Assessment, 3
rd 

ed., 2001.  Stigginsô work is based on the 

idea that effective assessment must directly correspond to specific achievement targets that have 

been made apparent to students as part of the instructional design. Various tools and resources 

will allow teachers to determine the most appropriate types of assessments to measure student 

mastery of given standards.  

 

3.  Mandated Assessments 
 

As is required by the California Department of Education (CDE), students will also participate in 

the STAR (CST, CAT 6-Survey (grade 3), STS (grade 2-4), Aprenda 3 (grade 5-6), CELDT,  

Physical Fitness Test (PFT) and all other mandated accountability programs.  MPCS will  strive 

to meet all statewide targets and conduct the student assessments required pursuant to Ed. Code 

Section 60602.5.  We firmly believe that the academic program will fully prepare students for 

success in these statewide assessment programs.   
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Staff will use all pieces of the assessment system in an ongoing effort to examine student 

performance and revise instructional practices to address student needs.  At no time will MPCS 

become complacent with the examination of assessment findings.  The goal will be continuous 

improvement to achieve the highest quality educational program possible. Staff will continuously 

be challenged to rethink current pedagogical practices to meet the changing needs of new and 

existing student populations. 

 

4. Grading Policy 

 
MPCS teachers will utilize criteria performance charts and performance rubrics to assesses and 

grade standard-based classroom assignments. Student progress will be reported to parents via 

progress reports and/or conference at least three times during the academic school year. 

Standard-based report cards will be issued on a quarterly basis accompanied by teacher 

narratives at all grade levels. MPCS will strive to implement electronic report cards. We will use 

the report card created by our MPCS teachers and aligned with the LUSD standard-based report 

card currently being developed by the LUSD Report Card Task Force.  New report cards, if/and 

when developed, will report student achievement as aligned with the state standards. In grades 

kindergarten through third grade student achievement will be reported out to parents as met or 

not met grade level standards. Students will have regular standard-based test, performance 

indicators, writing assessments, writing projects along with other assignments that will be 

assessed and graded using a standard-based conventional letter-grade system in grades four 

through six. Letter grades ranging from an A to an F may be assigned. Missing class assignments 

may result in a grade of incomplete (I). Teachers will determine the deadlines for submission of 

assignments, as well as the consequences and final grade when students fail to complete class 

assignments or meet grade level standard-based expectations. Grade point averages will be based 

only on MPCS courses. Courses taken at other institutions will not be reflected in MPCSôs grade 

point average, but will appear in site-based student cumulative files.  

 

Standard-based authentic cumulative portfolios will include student self-selected works that 

exemplify mastery of standard-based content knowledge in the areas of reading, writing, 

mathematics, history/ social science and science.   

 

5.  Assessment of School Outcome Goals 
 

Assessments of the school outcome goals listed above include the following: 

 

a) Aggregate progress on the individual student outcomes, and chart progress over time.  

Student progress will be held against the standard that students performing on grade 

level will demonstrate the equivalent of one year of academic growth each year. 

Students performing below grade-level will demonstrate the equivalent of at least one 

and a half years of academic growth each year until they catch up to their grade level.  

In all cases, academic growth will be measured based on mastery of grade level 

content standards, as indicated by standard-aligned State and local assessments.    

b) MPCS standardized test scores will be compared to those of comparable schools. 

c) MPCS will compile attendance records and compare to local and overall LUSD 

attendance statistics. 
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d) MPCS will identify whether the school has met annual Academic Performance Index 

(API) and Adequate Yearly Progress (AYP) targets as defined by the California 

Department of Education (CDE) and NCLB legislation, respectively, for all 

subgroups served by the school. 

 

 

B.  USE AND REPORTING  OF DATA   

 

1.  Data Management, Analysis and Continuous Improvement 

 
MPCS will identify and develop a school information system (e.g. Powerschool) that has the 

capacity to collect, analyze, and report a variety of reports on student achievement, including 

disaggregated data by content strand, student subgroup, grade-level and classroom-level 

analyses. The staff will be trained on how to interpret STAR standardized test data and will be 

engaged in critical analysis of the local data in order to determine how the school can address 

any performance deficiencies or negative data trends.  The data analysis will be tied to 

professional development on standards-based instruction, so that teachers can enhance their 

understanding of student performance in light of normative data and modify their instructional 

designs accordingly.  

 

Staff will use all pieces of the assessment system in an ongoing effort to examine student 

performance and revise instructional practices to address student needs.  At no time will MPCS 

become complacent with the examination of assessment findings.  The goal will be to foster 

continuous improvement to achieve the highest quality educational program possible.  In this 

way, staff will continuously be challenged to rethink current pedagogical practices to meet the 

changing needs of new and existing student populations.  

 

MPCS will  analyze trends, significant changes, apparent conflicts, and anomalies to track 

individual student growth over time, evaluate specific aggregated and disaggregated groups of 

students, measure performance on the STAR, CST, CAT/6 Survey and CELDT.  School-based 

growth data and formative/summative assessments to assess the whole school from year to year 

will also be evaluated.  On a continual basis over the course of the academic year until the 

student is redesignated MPCS will assess English language fluency and literacy for each English 

language learner as rapidly and effectively as possible. 

 

Our data analysis will also include attendance rates and comparative data as appropriate.  MPCS 

will also annually survey major stakeholder groups (e.g., parents/guardians, students and 

teachers) about our effectiveness and opportunities for improvement.  

 

 

2.  Reporting Student Achievement Data 
 

MPCSôs student performance data will be reported to school staff and parents/guardians. Data 

will be reported both in absolute scores and year-to-year gains or losses.  MPCS believes 

strongly in creating a two-way dialogue between the school staff and our parents/guardians. We 

expect parents to be actively involved in supporting their childrenôs education.  Dialogue 
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between the student, teacher and principal will be ongoing. Parents/guardians are one of the 

major support systems along with MPCS for each child through each academic year. At parent-

teacher conferences, parents/guardians will review the progress of their child, sharing 

test/assessment scores, classwork, study habits and progress toward meeting grade level 

standards.  At these meetings, home and school support strategies will be discussed, so that the 

student has the best chance of improving his/her performance. In some cases where low 

performance or extreme behavior is an issue, a ñContract for Successò will be designed, 

highlighting problem areas and outlining various strategies with specific attainable benchmarks.  

This contract will guide the teachers and the parents/guardians, as they work together to give 

students the best chance of succeeding. Interventions may be implemented as described above.  

 

In addition to monitoring their childrenôs progress, parents/guardians will receive reports of 

MPCSôs overall school performance.  A key part of parental involvement includes letting us 

know what we are doing well and what we can improve upon. MPCS plans to creative a more 

interactive school model by using Schools Matters to post positive performance, celebrate 

teaching/learning and positive parentôs participation.  To enable dialogue and performance-based 

interactions parents/guardians need to have a continued holistic view of how our school is 

performing therefore we will provide a School Accountability Report Card (SARC) report each 

year. As outlined in our school assessment plan above, we expect to use multiple assessment 

measures to gauge whether we are succeeding in our mission of advancing academic excellence 

for our students.  Some of these performance measures include STAR, API, AYP and CELDT 

reports. The STAR individual student results, API, AYP and CELDT scores come out once a 

year and will be reported to our parents/guardians (via parental mailings, and parent association 

meetings) shortly after the results are released.  The annual performance reports will also include 

the STAR result and our local assessments including growth measures and formative 

assessments, etc.  In addition to an annual report, we anticipate sharing with our 

parents/guardians through quarterly reports the results of any ongoing measurements (e.g., 

attendance rates) that fluctuate during the year. 

 

Our educational philosophy, curriculum and anticipated student outcomes grow out of our 

experience working with the children of Lompoc.  We accept the commitment to uphold the 

standards needed in order for student to achieve academic success.  Once our students realize 

that they are capable of meeting academic standards, they become capable, confident, insightful 

and inspired learners.   
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IV. GOVERNANCE STRUCTURE  

 

ñThe governance structure of the school, including, but not limited to, the process to be followed 

by the school to ensure parental involvement.ò  Education Code Section 47605(b) (5) (D). 

 

A.  NON- PROFIT  STATUS 

 
MPCS will be operated as a California public benefit corporation with IRS 501(c)(3) status.  

During the development and start-up phase, MPCS will be governed by an interim Governance 

Council comprised of members of the charter development team and other key community 

stakeholders who have been selected by a vote of development team participants. After the 

MPCS is approved and operating, it will form its permanent Governance Council pursuant to the 

organizationôs bylaws. Council members will be selected based on their expertise and skills and 

their commitment to represent the schoolôs student population and uphold the schoolôs mission.  

One key to the programôs success is the representation of parents and teachers on the council. 

Parent and teacher representation on the council is essential to ensure involvement of the school 

community.  The remaining council seats will be filled by community members who have the 

desired mix of experience and expertise to ensure that the Governing Council has the necessary 

skills to ensure the schoolôs success.  Threshold screening criteria for all prospective members of 

the Governing Council will be a demonstrated understanding of the mission and vision of the 

MPCS and an interest in serving the charter schoolôs target student population.  Other relevant 

criteria for Governing Council selection include a demonstrated ability to act in a leadership 

capacity and a commitment to diligently fulfill their responsibilities as Governing Council 

members, including a willingness to routinely attend council meetings, to actively participate in 

council working groups and/or committees, and other ways to actively engage in overseeing the 

MPCS program. At this time the MPCS founding group has selected a five member interim 

Governing Council that includes two prospective parents, one teacher and two community 

members. 

 

The Governing Councilôs major roles and responsibilities will include establishing and 

approving all major educational and operational policies, approving all major contracts, 

approving the schoolôs annual budget and overseeing the schoolôs fiscal affairs, and selecting and 

evaluating the top administrative staff.  In conjunction with the top staff, the council has the 

responsibility of determining what outside legal and consulting services the school requires and 

contracting for such services.  MPCS does not anticipate requiring significant legal services.  The 

Governing Council will be comprised of five voting members with legal, financial and 

pedagogical expertise.   

 

 

B.  COMPLIANCE  ASSURANCE   
 

We assure that MPCS will comply with all state and federal laws, codes and regulations 

applicable to charter schools.  
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C.  GOVERNANCE  STRUCTURE  

 

MPCS has incorporated as a California public benefit corporation and will obtain and maintain 

IRS 501 (c) (3) nonprofit status. In addition, MPCS will be independently governed by a board 

of directors called a Governing Council and will be a directly funded charter school. The 

Governing Council has ultimate responsibility to oversee the charter school and to ensure the 

schoolôs success; however, the MPCS principal and teachers will carry out the day-to-day 

operations of the school.  The principal will be the overall site manager and will report directly to 

the Governing Council.  The principal will be responsible for implementing policy, overseeing 

operations, and carrying out the provisions of the charter and the Councilôs directives (see below 

for more specific principal duties).  The teaching faculty will work closely with the principal to 

implement the educational program (also see below).  The principal will be responsible for 

hiring, evaluating and termination of all teaching faculty and will oversee the conduct of the 

teaching faculty and other staff.  Administrative staff will report to the principal or the school 

manager.  

See  page 47 for organization chart. 

 

1. Composition of the Governing Council 
 
The Governing Council, consisting of at least five voting members, will be drawn from the 

following sources and at all times will include at least one (or as aligned to the bylaws of MPCS) 

representative from these constituencies: 

 

a) At least one legal guardian of students at the Manzanita Public Charter School. 

b) At least one teacher/teacher-administrator. 

c) At least one member from the Lompoc community and/or classified personnel of 

MPCS. 

d) The MPCS principal who will serve as a non-voting, ñmember by positionò. 

e) One representative from the LUSD who will serve as a non-voting, ñex-officioò 

representative. 

 

The council shall adopt policies and procedures regarding self-dealing and conflicts of interest 

that shall include the stipulation that representation on the council by employees of MPCS will 

not equal or exceed 50% of the representatives (the principal who will serve as a non-voting 

member will not be included in this percentage). The number of representatives elected from 

each constituency will be determined based upon the number of candidates from each 

constituency who desire to serve and the need to maintain balanced representation on the 

council.  

 

2.  Election, Term and Removal Process for Council Member 
 
In accordance with MPCS bylaws, the council members will be chosen using the following 

methodology: 

 

a) At a fall meeting of the parent association, parents will choose their representatives 

for the Governing Council.  There will be open nominations of candidates for the 

Governing Council.  Candidates will give brief, five-minute presentations regarding 
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their qualifications for the position and then assembled parents will vote by secret 

ballot if there is more than one candidate for each opening. 

b) Each fall, the MPCS teaching staff will vote by secret ballot to select the teacher 

representative(s). 

c) The then seated Governing Council will determine the selection process for 

representatives from the general community with an attempt to achieve the desired 

mix of skills and expertise necessary to effectively govern the charter school. 

 

To establish continuity and sustainability for the charter schoolôs long-term success, members of 

the Governing Council will serve three years in staggered terms.  To create the staggered effect, 

the Governing Council in the opening year will be elected to one, two, and three-year terms. If 

there is more than one representative from a specific constituency then each representative from 

that constituency will serve a different length of term. MPCS council members or other members 

of the Manzanita Charter School community may recommend the removal of a council member 

pursuant to the Governing Councilsô removal policy and procedure that will be set forth in the 

schoolôs bylaws.   

 

3. Structure of Council 
 
The Governing Council will meet routinely (confidential governance matters will be held in 

closed session, unless open session is requested.).  One member will serve as chairperson, and 

others as secretary and treasurer. The secretary will take and keep meeting notes and be 

responsible for distributing the agenda in a timely manner.  Two weeks before each council 

meeting, the secretary will send out a request for agenda items.  The schoolôs principal and any 

member of the Governance Council may request that an item be placed on the agenda, with 

ultimate discretion to set the agenda being held by the chairperson.  The agenda for a council 

meeting will be emailed to all Governing Council members prior to the meeting.  The agenda 

may also be posted on the school website and in hard copy on the community bulletin board at 

the school site.  The treasurer will be responsible for overseeing the fiscal situation of the charter 

school, and will provide guidance to the schoolôs primary fiscal employee to ensure that MPCS 

is operating in a fiscally solvent manner.   

 

4. Outline of Proposed Governance Structure   
 

  
 

Parents, 

Sub-Committees

MPCS Governance 
Council

LUSD Board 
of Trustees

MPCS Principal

Administrative 
Staff

Teachers
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5.  Council Responsibilities 
 

   The MPCS Governance Council will be responsible for the following activities: 

 

a) Developing annual goals for the school and long range plans with input from the 

principal, teachers, parent action committee and sub-committees.  

b) Establishing and approving all major educational and operational policies. 

c) Approving all major contracts. 

d) Approving the schoolôs annual budget and overseeing the schoolôs fiscal affairs 

e) Evaluating the performance of the principal via a process to be approved by the 

council. 

f) Assessing MPCS goals, objectives, academic achievements / student progress, 

financial status, and any need for redirection. 

g) Evaluating school and student performance. 

h) The Governing Council is the responsible agent for the accountability 

requirements established by the California Charter Schools Act of 1992 and the 

schoolôs charter.  As a part of this responsibility, the council will submit a yearly 

programmatic performance review to the LUSD, including an assessment of the 

schoolôs educational performance and its administrative and financial fitness.  

This report will also assess how well the school is fulfilling the programs outlined 

in this charter, specifically regarding student progress. 

i) Receiving reports from and providing recommendations to, the Manzanita Public 

Charter School principal and staff. 

 

6.  Council Training and Sustainability  

 
MPCS is committed to continuous improvement and on-going training to assist the Governance 

Council in fulfilling its responsibilities to act as stewards for the charter school. To this end, the 

council will seek appropriate training and educational opportunities, both as a full council and 

individually.  Such training experiences may include full-council training sessions with legal 

counsel or other experts familiar with public school governance, and/or training sessions with 

charter school governance experts.  Training and education for new council members will also be 

critical to ensure that these new members fully grasp their responsibilities as council members 

and develop the requisite expertise in public school oversight and monitoring to be effective.  

New council members will go through an initial orientation and the school will pay for 

supplemental training sessions in areas of school oversight where they are deficient.  The school 

will maintain in effect general liability, board errors and omissions insurance policies. 

   
7. Description of Sub-Committees  

 
MPCS plans to initiate the following sub-committees to oversee human resources, curriculum 

and budgets. Other committees will be formed as necessary to discuss, research and advise on 

issues such as: Professional development, dual-immersion, English language learners, 

testing/assessment, Student Success Team and technology. 
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 Decisions will be made in the same manner as the Governance Council, i.e., consensus-

oriented. In the event consensus cannot be reached, a majority vote by sub-committee 

members will rule. 

 Each teacher shall be required to serve on at least one sub-committee for the entire 

year. 

 

a) Human Resources Sub-Committee 
 
The committee shall include approximately seven participants including parents, teachers and an 

administrator. The committee recruits and selects classified and certificated staff, independent 

contractors, enrichment program teachers, and administrators. This committee drafts job 

descriptions which are then approved by the council. All hiring and placement shall be screened 

by the human resources committee and recommendations for hiring will be made to the 

Governing Council.  

 

b) Curriculum and Professional Development Sub-Committee 
 
The five members of the curriculum sub-committee include two teachers, two parents and the 

principal. They will research curriculum materials and make recommendations to the 

Governance Council for final approval. The curriculum and professional development sub-

committee may choose texts, methods, and curriculum according to the MPCS goals. The sub-

committee will choose and/or provide professional development when needed to improve 

instruction.  

 

c) Budget Sub-Committee 
 
The purpose of the budget sub-committee is to link the budget to student achievement and the 

overall vision of the school. The sub-committee will be comprised of at least the following 

individuals:   two teachers, two parents, the school manager and the principal. This committee 

will oversee the budget of the school and funding sources. They will share information, seek 

input from staff on funding priorities, make reports and recommendations to the MPCS 

Governance Council on issues related to the school budget. 

 

8.  Volunteers and Parent Action Committees 
 
The MPCS believes firmly that active parent, student and employee participation in school 

operations and governance helps foster a public schoolôs long-term sustainability as a successful 

program.   

 

Once a student is admitted to the school, his or her family is encouraged to sign up with one of 

the schoolôs Governing Council, parent action, Parent/Teacher Association (PTA) or sub-

committees.  It is through working on these committees that most parents will complete their 

recommended parent participation hours. Possible committees include fundraising committee, 

academic mentoring committee, diversity outreach committee, art and music committee, 

business partnerships committee and teacher support committee. The principal of the school  
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along with the Governing Council will oversee and direct the work of these committees.  Where 

appropriate, especially in the higher grades, students will be invited to participate on these action 

committees in an effort to involve students in the on-going operations of the school. 

 

To build a strong parent-school partnership, MPCS plans to use San Diego State University 

Research Foundations, The Keys to Successful School, Family, and Community Partnerships, 

based on Epsteinôs Six Types of Involvement. The reason for using the Epstein design is to ensure 

that we establish communication among parents, teachers and the MPCS Governance Council 

that will promote cultural and social action within the school.  A sample overview of the types of 

educational parent involvement is listed below: 

 

 Parenting ï Assist families with parenting and child rearing strategies, understanding 

child and adolescent development.  Setting home conditions that support children as 

students at all ages and grade levels. 

 Communication - Interact with families in regard to school programs and student 

progress through effective school-to-home and home-to school contacts. 

 Volunteering - Active recruitment, training, work and schedules to include families as 

volunteers and audiences at the school or in other locations to support MPCS programs. 

 Learning at Home- Involve families with their children in continued learning at home, 

including classwork completion, homework completion and other curriculum-related 

assignments. 

 Decision Making - Include families as participants in school decisions, governance and 

advisory through committees. 

 Collaboration with the Community - Incorporate community resources and services for 

students, families and the school with businesses, agencies and other groups.  

 

The MPCS is responsible for screening of volunteers for the protection of students, including 

fingerprinting and criminal background checks. Registered sex offenders under Penal Code 

section 290 may not serve as volunteers on campus or anywhere or at any time students are 

present.  Volunteers working on campus or when students are present who will be unsupervised 

by certificated personnel at any time must submit to a criminal background check pursuant to 

Education Code 45125.  All volunteers who work on campus during school hours must have a 

current TB test on file with the charter school. 

 

9.  Special Education Governance 

 
The MPCS and the Lompoc Unified School District pledge to work in cooperation to ensure that 

a free and appropriate education is provided to all students with exceptional needs in accordance 

with all state and federal laws regarding provision of special education services. 

 

During its first year of operations, the Manzanita Public Charter School intends to function as a 

public school of the Lompoc Unified School District for purposes of providing special education 

and related service pursuant to Education Code Section 47641(b).  The Manzanita Charter 

School and the district shall annually, and in good faith, negotiate and enter into a written 

agreement, via a memorandum of understanding or annual operational agreement, to clearly 



51 

 

specify the desired mix of special education funding and services to be provided and to detail the 

specific terms of such services and funding.  

 

After its first year of operations, MPCS shall have the right to pursue independent local 

education agency (LEA) and/or special education local plan area (SELPA) status pursuant to 

Education Code Section 47641(a) and the district shall not hinder or otherwise impede the efforts 

of the charter school to do so.  MPCS does not anticipate pursuing LEA or SELPA status at least 

for its first few years.  In the event that MPCS opts not to establish independent LEA and/or 

SELPA status, it shall remain an arm of the district for special education purposes as required by 

Education Code Section 46741(b), and shall continue to receive funding and services pursuant to 

the terms of this section and the annual agreement.  
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V.  HUMAN RESOURCES 
 

ñThe qualifications to be met by individuals to be employed by the school." Education Code 

Section 47605(b) (5) (E). 

 

A.  QUALIFICATIONS  OF SCHOOL EMPLOYEES 

MPCS will ensure that all legal qualification requirements will be met for teachers, staff, 

paraprofessionals and other administrative employees of the school.  Each certificated employee 

at the charter school will meet the state licensing requirements for the position that he/she holds. 

No state licensing requirements exist for most non-certificated positions.  For all positions, 

certificated and non-certificated, the employee, at minimum, needs to satisfactorily meet the 

performance specifications required for the position and must possess the qualifications required 

to perform the essential functions of the position, as determined by the MPCS Council and/or the 

principal.  The number, type, mix and salary levels of each employee are outlined in detail in the 

financial plan, attached.  All persons working on campus or when students are present must 

submit to a criminal background check pursuant to Education Code 45125 and must have a 

current TB test on file with the charter school.  

MPCS will adhere to the No Child Left Behind (NCLB) requirements with respect to teachers 

and paraprofessional employees. Teachers will meet the requirements for employment as 

stipulated by the California Education Code section 47605(l). Teachers of core, college 

preparatory subjects (i.e. English language arts, math, science, history/social science, and special 

education) will hold a Commission on Teacher Credentialing certificate, permit, or other 

document equivalent to that which a teacher in a non-charter public school would be required to 

hold.  As specified in NCLB, as applicable to charter schools, MPCS will have flexibility 

regarding the qualifications needed for teachers in non-core subject areas.  In order to ensure 

implementation of the schoolôs mission and educational philosophy, preference will be given to 

teachers who have experience designing and implementing a curriculum aligned to state 

standards, that supports  high student achievement and build collaboration (socially interactive) 

learning environments. 

 

1. Teachers 

 
The MPCS will employ teaching staff that hold appropriate California teaching credentials, 

certifications, permits, or other documents issued by the Commission on Teacher Credentialing. 

These teachers will teach the academic core subjects of mathematics, language arts, science, 

history /social science, physical education and visual/performing arts. These teachers will be 

responsible for overseeing the studentsô academic progress and for monitoring grading and 

matriculation decisions as specified in the schoolôs operation policies. 

 

Pursuant to the teacher qualification requirements under the No Child Left Behind Act (NCLB), 

all MPCS teachers teaching core subjects will be ñhighly qualifiedò as that term is defined under 

NCLB and further defined by California State regulations implementing the NCLB requirements, 

as applicable to charter schools such as MPCS.  As required by NCLB, MPCS will notify 
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parents/guardians of students at the school if any teachers teaching a core subject will not meet 

these requirements. Teacher applicants to our program will be evaluated based on the following 

qualifications: 

Teacher Competence 

 Demonstrated expertise in subject area and the ability to communicate the appropriate 

knowledge to each student. 

 Possession of a CLAD or BCLAD credential. 

 Knowledge and experience with standard-based instruction, ability to align curriculum 

and standards to student needs. 

 Willingness to adopt assessment practices that can be used in standard-based evaluation 

of student learning. 

 Knowledge of student assessment and the ability to use data to guide teaching practices. 

 Ability to effectively use a broad range of instructional designs, instructional strategies,  

teaching the curriculum with fidelity, providing a flexibly paced coherent curriculum, 

establish challenging standard-based goals and effective student feedback. 

 Demonstrated competence using advanced technology skills as an integrated learning 

tool (CTAP Level II or better).  

 Effective classroom management skills that contribute to student collaboration. 

 Build student independence and active engagement. 

 Adherence to the MPCS mission and belief that all students can learn and successfully 

master the content standards necessary for post-elementary education. 

 Willingness to work as a vital part of the MPCS team to ensure continuous improvement 

for students, staff and MPCS community as a whole.  

 Willingness and ability to work with students and parents on an ongoing basis to ensure 

student success. 

 Love of students, enthusiasm for innovative teaching designs, instructional flexibility 

and the belief that all student can succeed. 

 Desire and ability to engage in continuing research-based education dialogue, staff 

development and positive interactions within the established professional learning 

community. 

 Positive references from most recent employment and/or college/graduate school. 

 Seek National Board for Professional Teaching Standards Certification (NBCT). 

 

The MPCS may also employ or retain non-certificated instructional support staff in any case 

where a prospective staff member has an appropriate mix of subject matter expertise, 

professional experience, and the capacity to work successfully in an instructional capacity. 

Instructional support staff will not assign grades or approve student work assignments. 

 

2.  Principal  

 
Criteria for hiring will include proven experience, educational leadership, educational vision, 

experience with socioeconomic disadvantaged and racial sub-groups, demonstrated ability in 

program design and curriculum development, entrepreneurial qualities, knowledge and 
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experience with business practices, a commitment to educational reform, and the schoolsô  

mission. 

 

The principal is the primary administrator of the charter schools program.  In this role, the 

principal must possess both the leadership skills and academic competencies to effectively 

operate a high quality educational program.  The principal will possess the following 

qualifications:  

 Leadership Competence 

 The ability to articulate and support the philosophy and direction of the MPCS academic 

program. 

 The ability to implement program initiatives through appropriate professional 

development for staff. 

 The ability to lead effectively within a team environment. 

 The ability to communicate effectively with staff, students, parents, community, private 

partners and outside agencies to better meet the needs of the students in the school. 

 The ability to use appropriate communication tools, especially current technologies.  

 The ability to exhibit and promote multicultural awareness, gender sensitivity and racial 

and ethnic appreciation. 

 The ability to implement a shared decision making process agreed upon by all 

stakeholders.  

 The ability to establish a framework for collaborative action and involve the school 

community in developing and supporting shared beliefs, values, mission and goals for 

the school. 

 The ability to make informed, objective judgments.  

 The ability to work with all staff to create an effective staff development plan for all 

staff.  

 Ability to maintain and promote confidentiality as the norm under which the school 

operates. 

 The desire and ability to engage in continuing education and skills upgrading.  

 Administrative Competence 

 The ability to create and maintain a safe, orderly, positive and effective learning 

environment. 

 The ability to annually evaluate the performance of all school-based staff.  

 The ability to employ and monitor acceptable accounting procedures in the maintenance 

of all fiscal records.  

 The ability to work well with the school Governance Council.  

 The ability to create and maintain a climate of respect and fairness for all staff and 

students.  
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Overall Qualifications (Desired/Preferred)  

 Professional Administrative Credential and/or Masters Degree in Education or 

equivalent.  

 CLAD/BCLAD credential recommended. 

 Minimum of 3 years administrative experience in the education field.  

 Management, administrative and teaching expertise. 

 Curriculum implementation expertise. 

 Experience with school budgets. 

 Willingness to learn about charter school leadership. 

3.  Support Staff 

 
The school will seek administrative and operational staff that has demonstrated experience or 

expertise in the issues and work tasks required of them and will be provided professional 

development opportunities to ensure that they remain abreast of all relevant changes in laws or 

other operational requirements. All non-instructional staff will possess experience and expertise 

appropriate for their position within the school as outlined in the schoolôs staffing plan and the 

schools adopted personnel policies. 

 

4.  General Requirements, Hiring and Performance Review  

  
Prior to employment and within thirty (30) days of hiring, each employee will submit to a 

criminal background check as required by Education Code §44237.  MPCS will adhere to 

California laws including fingerprinting and prohibitions regarding the employment of persons 

who have been convicted of a violent or serious felony.  MPCS will comply with the provisions 

of the No Child Left Behind (NCLB) Act as they apply to certificated personnel and 

paraprofessionals.  Each employee must furnish proof of tuberculosis (TB) testing, as well as 

documents establishing legal employment status.  The principal and/or administrative designees 

will be responsible for monitoring and maintaining documentation of criminal investigation 

clearances, as required by California and federal laws.  Employees will be required to undergo 

such a check through such services as a LiveScan fingerprint process.  MPCS will pay for such 

services on behalf of its prospective employees.  These services will occur where the LiveScan 

service is offered, which may be located at district, county or local police departments. 

 

The principal will have the authority to create formal job descriptions for each position under 

advisement of the human resources sub-committee, recruit and interview candidates.  The MPCS 

human resources sub-committee will review these candidatesô credentials before a job offer is 

made to the candidate and recommendation is made to the council for employment of qualified 

candidates.  The principal will have the responsibility of evaluating the performance of the 

teaching and administrative staff on a yearly basis.  The MPCS council has the right, if it so 

chooses, to review these performance evaluations before they are delivered to the staff members.  

The principal, with input from the MPCS human resources sub-committee and the council, will 

determine the criteria by which to judge the performance of these employees.  The MPCS 
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council will create the job description under advisement of the human resources sub-committee 

and review the performance of the principal on a year-end basis.   

 

5.  Hiring Plan 

 
MPCS aims to hire a diverse faculty composed of highly qualified, fully credentialed teachers in 

our core subject areas, in addition to instructional support staff who possess subject matter 

expertise and qualifications necessary to help our program succeed. We have extensive 

experience working with the educational community in the Lompoc area, including educators 

who MPCS believes would be a good match for our program.  In addition to attracting talented 

personnel in the immediate Lompoc area, MPCS plans to contact regional and national graduate 

schools of education to publicize MPCS for experienced educators.  We will also seek staff 

through teacher recruitment fairs, professional publications, newspapers, EdJoin, Public 

Education Job Search, Association of School Administrators (ACSA) and through our website.   
 

Our education program calls for the employment of full-time certificated positions during our 

first year of operation, which includes eleven certificated teachers, an administrator, and part-

time district special education staff and part-time certificated tutor [6 hour -130 days]. In 

addition, we plan to employ 1.5 FTE clerical assistants, a full-time school manager, and a part-

time health assistant and information technology (IT) consultant during the first year.  At full 

enrollment, we plan to employ nine additional certificated teachers and various other non-

certificated personnel to support our program.  All planned positions are clearly depicted in the 

Staffing and Personnel Data section of our attached five year operating budget. 

 

B. COMPENSATION  AND BENEFITS 
 

ñThe manner by which staff members of the charter school will be covered by the State Teachersô 

Retirement System, the Public Employeesô Retirement System or federal social security.ò 

Education Code Section 47605(b) (5) (K). 

 

For retirement benefits, MPCS currently anticipates that it will offer STRS to its certificated staff 

and a 403b plan in conjunction with Social Security for the rest of its non-certificated full-time 

staff as addressed in our financial plan. 

 

Non-certificated staff at MPCS will participate in the federal social security system and will have 

access to other school-sponsored retirement plans according to policies developed by the 

Governance Council and adopted as the school's employee policies.  MPCS retains the option for 

its Governance Council to choose to participate in Californiaôs State Teacher Retirement System 

(STRS), Public Employees Retirements System (PERS) or Social Security depending upon 

employee eligibility and what the council determines is in the best interest of the staff and the 

school as a whole.  MPCS will participate in Social Security as required by law.  If the council 

chooses STRS in accordance with Education Code Section 47611.3, the county shall create any 

reports required by STRS.  At the countyôs request, the school shall pay the county a reasonable 

fee for the provision of such services.   
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Regarding salary levels, MPCS does not anticipate adopting a formal salary schedule.  Although 

MPCS does not plan to use a formal salary schedule, MPCS recognizes that many of our teachers 

and staff members might also be considering positions in surrounding school districts.  MPCS 

will therefore seek salary levels similar to the general salary levels being offered by these 

surrounding districts. Additional salary increases and bonus compensation may be provided to 

individual employees for their contribution to school and student success.  We are also prepared 

to offer individual candidateôs higher compensation than they would receive from local districts 

if this is necessary to attract high quality candidates to our program.  This philosophy is reflected 

in the attached financial plan. 

 

The principal, with approval from the MPCS council, will have the authority to determine the 

salary and benefit levels, working conditions and work year characteristics (e.g., length of year 

and day, vacation policies, etc.) for all employees that will allow MPCS to attract and retain the 

caliber of employees necessary for MPCSôs success.  

 

C.  EMPLOYEE  REPRESENTATION 
 

ñA declaration whether or not the charter school shall be deemed the exclusive public school 

employer of the employees of the charter school for the purposes of the Educational Employment 

Relations Act.ò  Education Code Section 47605(b) (5) (O). 

 

MPCS will be considered the exclusive public school employer for the purposes of the 

Educational Employment Relations Act.  Under the EERA, MPCS employees shall have the 

right to form a collective bargaining unit and to negotiate directly with the charter school.  If the 

employees lawfully form a collective bargaining unit with a representative designated to 

negotiate with the charter school on their behalf, the charter school shall negotiate matters 

covered by the EERA directly with that representative.  These matters may include such items as 

salary levels (which may be based upon such factors as educational degree attained, years of 

teaching experience and/or other factors), employee benefits (health plan provider, levels of 

coverage and co-payments, retirement plans, vacation days, dental and vision coverage, etc.), 

number of work days per year and number of teaching hours per day, and work rules (including 

required breaks). 

 

D.  RIGHTS  OF SCHOOL DISTRICT  EMPLOYEES 
 

ñDescription of the rights of any employee of the school district upon leaving the employment of 

the school district to work in a charter school and of any rights of return to the school district 

after employment at a charter school.ò  Education Code Section 47605 (b) (5) (M). 

 

Job applicants for positions at MPCS will be considered through an open process, and if hired, 

will enter into a contractual agreement with the school. Any individual who is not presently an 

employee of a school district that is offered employment and chooses to work at MPCS will not 

be covered by any districtôs collective bargaining unit agreement. Any current school district 

employee who is offered employment and chooses to work at MPCS while on ñleaveò from their 

ñhomeò district will continue to be covered by their ñhomeò districtôs collective bargaining unit 

agreement to the extent coverage while on leave is provided under that agreement.  
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Employees of MPCS who were not previous employees of the Lompoc Unified School District 

will not become employees of the Lompoc Unified School District and will not have the right to 

employment within the district upon leaving the employment of the charter school. All 

provisions pertaining to leave and return rights for school district union employees may be 

granted to certificated and classified employees in accordance with their respective districtôs 

current collective bargaining agreements. Upon dismissal from the charter school no previous 

LUSD employee may return to the district for employment without the prior consent of the 

LUSD as negotiated by their current collective bargaining agreement.   

 

Lompoc Unified School District employees cannot be required to work at MPCS, nor can the 

district require the charter school to hire district non-certificated, certificated, or confidential 

employees, with the exception of district employees provided to the charter school as part of the 

administrative services paid for by the charter school under a separately negotiated agreement for 

services or memorandum of understanding. 

 

The charter school shall adopt comprehensive personnel policies and procedures, approved by 

the charter school Governance Council that will be provided to each employee upon hire.  These 

policies will set forth personnel obligations, rights, responsibilities, complaint procedures, 

discipline procedures, and other pertinent policies essential to preserving a safe and harmonious 

work environment.  The charter school principal will resolve complaints and grievances and will 

administer any personnel discipline in accordance with MPCS personnel policies and procedures.  

Disputes over personnel discipline will not be covered by the charter school dispute resolution 

process, and instead, will be resolved through the personnel policies and procedures. 

 

E.  HEALTH  AND SAFETY 
 

ñThe procedures that the school will follow to ensure the health and safety of students and staff.  

These procedures shall include the requirement that each employee of the school furnish the 

school with a criminal record summary as described in section 4437.   

 Education Code Section 47605 (b) (5) (F)ò 

 

Prior to commencing instruction, MPCS will adopt and implement a comprehensive set of 

health, safety and risk management policies.  The policies used will be those adopted and aligned 

with the LUSD and through consultation with the schoolôs insurance carriers and at a minimum 

will address the following topics: 

 

1) A requirement that all enrolling students and staff provide records documenting 

immunizations to the extent required by law, including mandatory tuberculosis 

screening for staff and volunteers expected to have prolonged contact with 

students. 

2) Policies and procedures for school wide training to respond to natural disasters 

and emergencies, including fires and earthquakes (Disaster Plan).  

3) Adoption of the disaster plan that is used by LUSD which includes site specific 

details for the location that will house MPCS.  

4) Emergency organization plan that will designate a chain of communication and 

assignment of duties/responsibilities of staff members in times of emergency. 
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5) Policies relating to preventing contact with blood-borne pathogens. 

6) A policy requiring that instructional and administrative staff receive training in 

emergency response, including appropriate ñfirst responderò training or its 

equivalent. 

7) Polices relating to the administration of prescription drugs and other medicines. 

8) A policy that the school will be housed in facilities that have received State Fire 

Marshal approval and that have been evaluated by a qualified structural engineer 

who has determined the facilities present no substantial seismic safety hazard. 

9) Policies and procedures for the immediate reporting of suspected child abuse, 

acts of violence, or other improprieties, and the role and obligation of staff in the 

reporting of child abuse pursuant to CA Penal Code, Section 11164. 

10) A policy establishing that the school functions as a drug, alcohol, and tobacco 

free workplace. 

11) A requirement that each employee of the school submits to a criminal 

background check and provides a criminal record summary as required by 

Education Code, Section 44237.  The school will comply with the provisions of 

the California Education Code, Section 44237.    

12) Policies detailing how MPCS will test each studentôs vision, hearing, and dental 

screening upon first enrollment in the school and at least every third year 

thereafter until the student has completed the eighth grade. 

13) A policy to guide Student Wellness in regard to physical activity and designed to 

build the skills and knowledge to maintain a healthy lifestyle. 

 

Health and Safety issues will be dealt with in accordance with MPCS council policies. These 

policies will be incorporated as appropriate into the student and staff handbook and updated on a 

regular basis and aligned with LUSD safety, disaster and health policies. 
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VI . STUDENT ADMISSION , ATTENDANCE and 

SUSPENSION/EXPULSION POLICIES 
 

A.  ñADMISSION REQUIREMENT S, IF APPLICABLE .ò Education Code Section 47605(b) 

(5) (H). 

 

The charter school will actively recruit a diverse student population.  Parents who understand 

and value the schoolôs mission and are committed to the schoolôs instructional and educational 

philosophy will be encouraged to apply for enrollment of their children.  Admission to MPCS 

shall be open to any resident of California that is of legal age to attend public school (e.g., old 

enough to join kindergarten).  Students will be considered for admission without regard to race, 

ethnicity, national origin, gender or disability.  The school will strive through recruiting efforts to 

achieve a racial and ethnic balance of students that reflects the general population within the 

territorial jurisdiction of the LUSD. 

 

MPCS has no requirement for admission and must admit any child that wishes to apply.  We do, 

however, have a family-school agreement which all parents will be asked to sign and orientation 

meetings which parents will be asked to attend.  A family cannot be turned away for refusing to 

sign this agreement or refusing to attend an orientation.  In no instance will a student be refused 

admission nor subjected to any form of discipline for failure of a parent to sign or comply with 

the family school agreement. 

 

1. Family School Agreement 

 
This agreement has two main components: 1) agreement to abide by the academic and behavioral 

rules of the school.  Parents/legal guardians will be asked to sign a family school agreement 

stating that they understand the academic and behavior policies of MPCS and will support those 

policies at home and will work to ensure that their children abide by the rules of the school.  2) 

Voluntary Family Participation Plan. Signing the voluntary Family-School Agreement also 

outlines the volunteer agreement of completing fifty hours per year of participatory services at 

the school and for submitting a plan for completion of those hours.  Parents are greatly 

encouraged to complete these hours and every effort will be made to offer flexible options to 

parents to perform these hours; however, no student will be denied admission or continuing 

enrollment at the school due to their parents not completing these hours. 

 

2. No Admission Testing 

 
Post matriculation, MPCS will hold a grade level knowledge based examination, which allows 

the administrator or testing coordinator to assess the studentsô readiness for the grade of 

entrance; however, such assessments will not be used as a means to prohibit or discourage 

certain students from attending.  Post matriculation, various assessments may be administered to 

further determine readiness or maintenance of the said grade.  These instruments aid in the 

development of individualized learning plans for children.  Children who are working below 

grade level or need extra instructional support will be asked to attend summer, Saturday and/or 

after school programs designed to bring the child up to grade level. 
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3. Application and Enrollment Process 
 

The school will establish an annual recruiting and admissions cycle, which shall include 

reasonable time for all of the following: (1) outreach and marketing, (2) orientation sessions for 

students and parents, (3) an admissions application period, (4) an admissions lottery, if 

necessary, and (5) enrollment.  The school may fill vacancies or openings that become available 

after this process using either a waiting list or any other non-discriminatory process. 

 

MPCS will develop a standardized application form required of all prospective students.  

Included with the application form will be an information sheet detailing the educational 

philosophy, discipline policy, and parent participation plan of the MPCS.  Parents/legal 

guardians must sign the application form and will be encouraged to sign the information sheet 

signifying that they agree to sign a binding contract to abide by those policies should their child 

be admitted to the school. 

 

4. Timeline First Year of Operation 

 
Applications for admission will be made available in March of our first year and will be due by 

the third Friday in April.  The school will hold at least three parent information meetings 

between January and April so parents can learn more about the school before they apply. 

 

5. Timeline Subsequent Years of Operation 

 
Applications for admission will be made available in December of the previous year and will be 

due by the third Friday in March.  The school will hold at least three parent information meetings 

between January and March so parents can learn more about the school before they apply. 

 

6. The Lottery and Priority Admissions 

 
If the number of applications for admission to a grade exceeds the number of available slots in 

that grade, the spaces for that grade will be filled by random lottery.  This lottery will be held in 

a public setting.  Drawings will be held on a grade by grade basis to fill the available slots per 

grade level. All applicants to a grade will  have their name random drawn. Those students who 

have their name drawn after number of admissions slots to that grade have been filled will  be 

placed on an admissions waiting list for that grade in the order that they were drawn.  This 

lottery for the opening year will take place May 5, 2008.  The lottery will be conducted with the 

following admissions preferences being given in the following order: 

 

a) Students currently attending the school. 

b) Siblings of students already attending the school. 

c) Children or grandchildren of founders.  This preference will be applied to no more 

that 10% of student slots.   A founder is defined as any parent or grandparent 

involved in the founding of the school that volunteered 200 hours toward the 

creation of the school.  Families who have volunteered between 75 and 199 hours 

may qualify as founders if the available founder spots (as defined by the 10% 
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figure) have not been filled.  In this case, we will admit, in descending order, 

those families who have volunteered highest number of hours under 200. 

d) Students residing within the territorial jurisdiction of the Lompoc Unified School 

District (as required in Education Code Section 47605(d)(2)(b) and all others. 

e) Under the public school choice provision of ESEA Title I, for the purpose of 

providing greater choice to each student seeking a transfer under Title I, MPCS 

will attempt  to give each student two or more chances to win the lottery, while all 

other students will be given only one chance to win.  

 

After the lottery, families will receive their official enrollment forms and will be informed of the 

enrollment process detailed below.  If the number of applications does not exceed the number of 

spaces available in each grade in the school there will be no lottery, and all students who 

submitted complete contact information forms will be enrolled.  

 

7. Enrollment Process 

 
Each spring, after the lottery for admission, the school will hold two orientation meetings for 

parents.   

 

7a. Orientation Meeting #1  

 
At the first meeting, staff and parents will review school policies and be asked to sign the family-

school contract and official enrollment papers.  The enrollment packet also includes information 

such as an immunization record and a list of emergency contacts.  Parents will also, at this 

meeting, be asked to sign up with a parent action committee through which they will do most of 

their parent volunteer hours.  Parents and legal guardians will also receive a family-student 

handbook during this orientation.  This is a mandatory meeting.  Parents who cannot make this 

meeting must make a personal appointment with the charter schoolôs principal or designee to 

address the information covered in the meeting. 

 

7b. Orientation Meeting # 2 - Choosing the Governance Council 
 

At the second orientation meeting, parents choose their representatives for the Governance 

Council. Any parent of children at the school may nominate a candidate for Governance Council. 

Candidates will give brief, five-minute presentations regarding their qualifications for the 

position and then the assembled parents will vote by secret ballot.  This is not a mandatory 

meeting, but parents are strongly encouraged to attend. 

 

8. Assurances 

 

The MPCS will  be non-sectarian in its programs, admissions policies, employment practices, 

and all other operations, shall not charge tuition, and shall not discriminate on the basis of race, 

ethnicity, national origin, gender, or disability. The MPCS will comply with applicable public 

agency, state and federal laws, regulations and codes during its operations. 
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B.  RACIAL  / ETHNIC  BALANCE  AND NON-DISCRIMINATION  
 

ñThe means by which the school will achieve a racial and ethnic balance among its students that 

is reflective of the general population residing within the territorial jurisdiction of the school 

district to which the charter petition is submitted.ò  Education Code Section 47605(b) (5) (G). 

 

The charter school will implement a student recruitment strategy that includes, but is not 

necessarily limited to, the following elements or strategies to ensure a racial and ethnic balance 

that is reflective of the LUSD: 

  

1) An enrollment process that is scheduled and adopted to include a timeline that allows 

for a broad-based recruiting and application process 

2) The development of promotional and informal material that appeals to all major racial 

and ethnic groups represented in the district; including materials in languages other 

than English to appeal to limited English proficient populations. 

3) Targeted meetings in multiple communities to reach prospective students and parents 

4) The distribution of promotional and informational materials to a broad variety of 

community groups and agencies that serve the various racial, ethnic, and interest 

groups represented in the district 

5) A random selection process will be used each school year and a ranked waiting list 

created to fill openings as they occur. 

 

Because we seek a targeted student population whose families may not be reachable by 

traditional means, MPCS plans to utilize direct outreach strategies such as direct mailing and 

community and home meetings targeted in specific communities in the Lompoc area.  MPCS 

also may use community events; church and community group bulletin boards in an effort to 

tailor outreach efforts to a diversity of students/families. 

 

C.  SUSPENSION / EXPULSION  PROCEDURES 
  

This policy and its rules and procedures have been established in order to promote learning and 

protect the safety and well-being of all students.  When these policies and standards are violated, 

it may be necessary to suspend or expel a student from regular classroom instruction. 

 

Staff shall enforce disciplinary rules and procedures fairly and consistently amongst all students 

and accord all students with similar rights to due process.  These disciplinary rules and 

procedures will be printed and distributed as part of the Student Handbook and will clearly 

describe discipline expectations.  In addition to these suspension and expulsion policies required 

for this charter, prior to completing student enrollment, MPCS will develop a complete set of 

student discipline policies and procedures which shall be distributed to each student/parent as 

part of the Student Handbook.   

 

Discipline includes but is not limited to advising and counseling students, conferring with 

parents/guardians, detention during and after school hours, the use of alternative educational 

environments, suspension and expulsion. 
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Corporal punishment shall not be used as a disciplinary measure against any student.  Corporal 

punishment includes the willful infliction of, or willfully causing the infliction of, physical pain 

on a student.  

  

For purposes of the policy, corporal punishment does not include an employeeôs use of force that 

is reasonable and necessary to protect the employee, students, staff or other persons or to prevent 

damage to the charter school property. 

 

The charter school principal shall ensure that students and parents/guardians are notified in 

writing of all discipline policies, rules, and procedures and given an opportunity to provide input 

and feedback on discipline policies and procedures.  Transfer students and their parents/guardian 

shall be so advised upon enrollment.  The notice shall state that these disciplinary rules and 

procedures are available on request at the charter school office. Suspended or expelled students 

shall be excluded from all school-related extracurricular activities unless otherwise agreed upon 

during the period of suspension or expulsion. 

 

A student identified as an individual with disabilities pursuant to the Individual with Disabilities 

Education Act is subject to the same grounds for suspension and expulsion and is accorded the 

same due process procedures applicable to regular education students except to the extent that 

federal and state law or the studentôs Individualized Educational Plan (IEP) mandates additional 

or different procedures for that student. MPCS will follow all federal and state law when 

imposing any form of discipline on a student identified as an individual with disabilities and 

according due process to such students. 

 

1.  Grounds for Suspension and Expulsion of Students 

 
A student may be suspended or expelled for any of the enumerated acts listed below if the act 

is related to school activity or school attendance occurring at charter school or at any other 

school: (a) while on school grounds; (b) while going to or coming from school; (c) during the 

lunch period, whether on or off the school campus; (d) during, going to, or coming from a 

school-sponsored activity.   

 

A MPCS student shall be recommended for suspension or expulsion for the following acts: 

 

1) Caused, attempted to cause, or threatened to cause physical injury to another person 

or willfully used force or violence upon the person of another, except in self-defense. 

2) Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other 

dangerous object unless, in the case of possession of any object of this type, the 

student had obtained written permission to possess the item from a certificated school 

employee, with the charter school principal or designeeôs concurrence. 

3) Unlawfully possessed, used sold or otherwise furnished, or was under the influence 

of, any controlled substance as defined Health and Safety code sections 11053-11058, 

alcoholic beverage, or intoxicant of any kind.  

4) Unlawfully offered, arranged, or negotiated to sell any controlled substance as 

defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or 

intoxicant of any kind, and then sold, delivered or otherwise furnished to any person 
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another liquid substance or material and represented same as controlled substance, 

alcoholic beverage or intoxicant. 

5) Committed or attempted to commit a sexual assault as defined in Penal Code Section 

261, 266c, 286, 288, 288, 288a or 289, or committed a sexual battery as defined Penal 

Code 243.4. 

6) Made terrorist threats against school officials and /or school property. 

7) Committed sexual harassment as defined in Education Code Section 212.5. 

8) Caused, attempted to cause, threatened to cause, or participated in an act of hate 

violence as defined in Education Code Section 233(e). 

 

        A MPCS student may be recommended for suspension or expulsion for the following acts: 

 

9) Committed or attempted to commit robbery or extortion. 

10) Caused or attempted to cause damage to school property or private property. 

11) Stole or attempted to steal school property or private property. 

12) Possessed or used tobacco or any product containing tobacco or nicotine products, 

including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, 

smokeless tobacco, snuff, chew packets and betel. 

13) Committed an obscene act or engaged in habitual profanity or vulgarity. 

14) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug 

paraphernalia, as defined in the Health and Safety Code Sections 11014.5 

15) Disrupted school activities or otherwise willfully defied the valid authority of 

supervisor, teachers, administrators, other school officials, or other school personnel 

engaged in the performance of their duties. 

16) Knowingly received stolen school property or private property.   

17) Possessed an imitation firearm, i.e., a replica of a firearm that is as substantially 

similar in physical properties to an existing firearm as to lead a reasonable person to 

conclude that the replica is a firearm. 

18) Harassed, threatened, or intimidated a student who is a complaining witness or 

witness in a school disciplinary proceeding for the purpose of preventing that student 

from being a witness and /or retaliating against that student for being a witness. 

19) Intentionally harassed, threatened or intimidated a student or group of students to the 

extent having the actual and reasonably expected effect of materially disrupting class 

work, creating substantial disorder, and invading student rights by creating an 

intimidating or hostile educational environment.  

 

2.  Suspension Procedure 
 

Suspensions shall be initiated according to the following procedures. 

 

Informal Conference 

 
Suspension shall be preceded by an informal conference conducted by the charter school 

principal or designee with the student and whenever practicable, the teacher, supervisor or school 

employee who referred the student to the charter school principal. 
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The conference may be omitted if the charter school principal or designee determines that an 

emergency situation exists.  An ñemergency situationò involves a clear and present danger to the 

lives, safety or health of students or school personnel.  If a student is suspended without this 

conference, both the parent/guardian and student shall be notified of the studentôs right to return 

to school for the purpose of a conference. 

 

Notice to Parents/Guardians 

 
At the time of the suspension, a charter school employee shall make a reasonable effort to 

contact the parent/guardian by telephone or in person.  Whenever a student is suspended, the 

parent/guardian shall be notified in writing of the suspension.  This notice shall state the specific 

offense committed by the student.  In addition, the notice may also state the date and time when 

the students may return to school.  If school officials wish to ask the parent/guardian to confer 

regarding matters pertinent to the suspension, the notice may add that state law requires the 

parent/guardian to respond to such requests without delay. 

  

3.  Authority to Expel  
 

Only the charter school Governance Council upon the recommendation of the expulsion panel 

may expel a student. The Governance Council may expel any student found to have committed 

an expellable offense(s) listed above in the ñGrounds for Suspension and Expulsion.ò 

 

Except for expulsions for offenses listed under Education Code Section 48915(c), a student may 

only be expelled upon the findings and recommendations of the expulsion panel if the charter 

school Governance Council finds that the student committed the expellable offense and that at 

least one of the following findings may be substantiated: 

 

a) That other means of correction are not feasible or have repeatedly failed to bring 

about proper conduct. 

b) That due to the nature of the violation, the presence of the student causes a 

continuing danger to the physical safety of the student or others. 

 

4.  Expulsion Procedure 
 

Students recommended for expulsion are entitled to a hearing to determine whether the student 

should be expelled.  The hearing shall be held within thirty (30) school days after the charter 

school principal or designee determines that one of the acts listed under ñGrounds for Suspension 

and Expulsionò has occurred. 

 

The hearing will be presided over by the charter school principal who will make a 

recommendation to the expulsion panel.  Written notice of the hearing shall be forwarded to the 

student and the studentôs parent/guardian at least ten (10) calendar days before the date of the 

hearing.   
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The notice shall include: 

 

a) The date and place of the hearing. 

b) A statement of the specific facts, charges and offense upon which the proposed 

expulsion is based. 

c) A copy of charter schoolôs disciplinary rules which relate to the alleged violation; 

d) Notification of the studentôs or parent/guardianôs obligation to provide 

information about the studentôs status in charter school to any other district in 

which the student seeks enrollment. 

e) The opportunity for the student or the studentôs parent/guardian to appear in 

person or to employ and be represented by counsel. 

f) The right to inspect and obtain copies of all documents to be used at the hearing. 

g) The opportunity to confront and question all witnesses who testify at the hearing. 

h) The opportunity to question all evidence presented and to present oral and 

documentary evidence on the studentôs behalf including witnesses. 

 

5.  Record of Hearing 
 

A record of the hearing shall be made and may be maintained by any means, including electronic 

recording, as long as a reasonably accurate and complete written transcription of the proceedings 

can be made. 

 

6.  Presentation of Evidence 
 

While technical rules of evidence do not apply to an expulsion hearing, evidence may be 

admitted and used as proof only if it is the kind of evidence on which reasonable persons can rely 

in the conduct of serious affairs. A recommendation by the expulsion panel to expel must be 

supported by substantial evidence that the student committed any of the acts listed in ñGrounds 

for Suspension and Expulsionò above. 

 

Finding of facts shall be based solely on the evidence at the hearing.  While no evidence shall be 

based solely on hearsay, sworn declarations may be admitted as testimony from witnesses whose 

disclosure of their identity or testimony at the hearing may subject them to an unreasonable risk 

of physical or psychological harm. 

 

The decision of the expulsion panel shall be in the form of a recommendation to the charter 

school Governance Council which will make a final determination regarding the expulsion.  
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7.  Written Notice to Expel 
 

The charter school principal or designee following a decision of the charter school Governance 

Council to expel shall send written notice of the decision to expel to the student or 

parent/guardian.   This notice shall include the following: 

 

a) The specific offense committed by the student from the acts listed in ñGrounds for 
Suspension and Expulsionò above. 

b) Notice of the right to appeal the expulsion.  

c) Notice of the studentôs or parent /guardianôs obligation to inform any new district 

in which the student seeks to enroll of the studentôs status with the charter school. 

 

The charter school principal or designee shall send written notice of the decision to expel to the 

Studentôs district of residence and the district office of Student Services.  This notice shall 

include the following: 

 

1) The studentôs name.  

2) The specific offense committed by the student for any of the acts listed in 

ñGrounds for Suspension or Expulsionò above.      

 

Upon expulsion from the charter school, students will attend school pursuant to the procedure of 

their district of residence pertaining to expelled students. 

 
 

D.  PUBLIC  SCHOOL ATTENDANCE  ALTERNATIVES  
 

ñThe public school attendance alternatives for students residing within the school district that 

chooses not to attend charter schools.ò  Education Code Section 47605(b) (5) (L). 

 

No student is required to attend the MPCS.  Students who do not attend the school may attend 

their local school or pursue an inter-district transfer in accordance with existing enrollment and 

transfer policies of their district or county of residence. 

 

Parents or guardians of each student enrolled in the charter school will be informed upon 

enrollment and within the student/parent handbook that the student has no right to admission in a 

particular school of any local education agency as a consequence of enrollment in MPCS, except 

to the extent that such a right is extended by the Lompoc Unified School District.   
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VII.  FINANCIAL PLANNING, REPORTING, AND 

ACCOUNTABILITY  
 

 

A.  BUDGETS 
 

1.  Financial Plan 

 
A financial plan for the school is attached.  This plan is based on the best data available to the 

developers at the time the plan was assembled.  The plan is based on many key assumptions, as 

outlined in the following tables.  Some of the most basic assumptions include: 

 

1. 235 students in Year 1, with an Average Daily Attendance (ADA) rate of 94%, growing 

to 390 students with an ADA rate of 95%. 

2. Funding rates as outlined on Table V. 

3. Class size ratios of 20:1 in kindergarten ï third grades and 25:1 in all other grades. 

 

B.  FINANCIAL  AND PROGRAMMATIC  REPORTING 
 

1.  Budget and Financial Reporting Schedule 

 
MPCS will annually prepare and submit to LUSD: 

 On or before July 1
st
, a final budget.  

 On or before December 15
th
, an interim financial report which reflects changes to the 

final budget through October 31
st 

. 

 On or before March 15
th
, a second interim financial report which reflects changes to the 

final budget through January 31
st
.  

 On or before September 15
th
, a final unaudited financial report for the prior full fiscal 

year. 

 

2.  Programmatic Audit  

 
To make sure that the school is living up to the terms of its charter, the Governance Council will 

develop a checklist of programs and goals described in this charter, and every year will under 

advisement of the budget sub-committee determine the schoolôs success at implementing those 

programs and meeting those goals.  The council will then, in coordination with the teachers and 

parents at the school, make recommendations as to how the school can further refine its program 

so as to meet the terms of the charter and fulfill the promise of our school vision.  This analysis 

and the resulting recommendations will be described in an annual programmatic performance 

review to the district.  We will also release this report to parents and the public at an annual 

public meeting.  The programmatic performance review will include the following: 

 

a) Summary data showing studentsô progress towards the goals and outcomes specified 
in Section II from assessment instruments and techniques listed in Section III. 
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b) Analysis of whether student performance is meeting the goals specified in Section II.  

This data will be displayed on both a school-wide basis and disaggregated by major 

racial and ethnic categories to the extent feasible without compromising studentsô 

confidentiality. 

c) A summary of major decisions and policies established by the schoolôs Governance 

Council during the year. 

d) Data on the level of parent involvement in the schoolôs governance and parent action 
committees. 

e) Data regarding the number of staff working at the school and their qualifications. 

f) A copy of the schoolôs health and safety policies and /or a summary of any major 

changes to those policies during the year. 

g) Information demonstrating whether the school implemented the means listed in this 

charter to achieve a racially and ethnically balanced student population. 

h) An overview of the schoolôs admission practices during the year and data regarding 

the numbers of students enrolled the number on waiting lists, and the number of 

students expelled and/or suspended. 

i) Analysis of the schoolôs internal and external dispute mechanisms and data on the 
number and resolution of disputes and complaints. 

j) Other information regarding the educational program and the administrative, legal 

and governance operations of the school relative to compliance with the terms of the 

charter. 

 

3.  Other Financial Reports 
 

MPCS will implement an attendance recording and accounting system which complies with state 

law. 

 

MPCS anticipates applying for the Charter School Revolving Loan Fund.  If it does so, MPCS 

understands that it must comply with Education Code Section 41365 if it receives funds. 

 

MPCS will be a directly funded charter school.  MPCS anticipates depositing its funds in a non 

speculative and federally insured bank account for use by the school. 

 

MPCS will provide the following reports that are required by law: California Basic Educational 

Data System (CBEDS), actual Average Daily Attendance reports and School Accountability 

Report Card (SARC). 

C.  INSURANCE 

Lompoc Unified School District shall not be required to provide coverage to MPCS under any of 

the district's self-insured programs or commercial insurance policies.  The charter school shall 

secure and maintain, as a minimum, insurance as set forth below to protect MPCS from claims 

which may arise from its operations.  The following insurance policies are required: 
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1. Workers' Compensation Insurance in accordance with provisions of the California 

Labor Code, adequate to protect MPCS from claims under Workers' Compensation 

Acts, which may arise from its operations. 

2. General Liability, Comprehensive Bodily Injury and Property Damage Liability for 

combined single limit coverage of not less than $5,000,000 for each occurrence.  The 

policy shall be endorsed to name the Lompoc Unified School District and the Board 

of Education of LUSD as additional insuredôs. 

3. Fidelity Bond coverage shall be maintained by MPCS to cover all charter school 

employees who handle, process, or otherwise have responsibility for charter school 

funds, supplies, equipment or other assets.  Minimum amount of coverage shall be 

$50,000 per occurrence, with no self-insured retention. 

 

1. Insurance Certificates 
 

MPCS shall keep on file certificates signed by an authorized representative of the insurance 

carrier.  Certificates shall be endorsed as follows:  The insurance afforded by this policy shall not 

be suspended, cancelled, reduced in coverage or limits or non-renewed except after thirty (30) 

days prior written notice by certified mail, return receipt requested, has been given to the district.  

Facsimile or reproduced signatures are not acceptable.  The district reserves the right to require 

complete certified copies of the required insurance policies. 

 

2.  Optional Insurance 

 
Should MPCS deem it prudent and/or desirable to have insurance coverage for damage or theft 

to school, employee or student property, for student accident, or any other type of insurance 

coverage not listed above, such insurance shall not be provided by the district and its purchase 

shall be the responsibility of the charter school. 

 

3.  Indemnification 

 
With respect to its operations under this charter, MPCS shall, to the fullest extent permitted by 

law, hold harmless, indemnify, and defend the district, its officers, directors, and employees from 

and against any and all claims, demands, actions, suits, losses, liability expenses and costs 

including, without limitation, attorneysô fees and costs arising out of injury to any persons, 

including death or damage to any property caused by, connected with, or attributable to the 

willful misconduct, negligent acts, errors or omissions of MPCS or its officers, employees, 

agents and consultants, excepting only those claims, demands, actions, suits, losses, liability 

expenses and costs caused by the negligence or willful misconduct of the district, its officers, 

directors and employees.  The district shall be named as an additional insured under all insurance 

carried on behalf of MPCS as outlined above.  

 

With respect to its operations under this charter, the district shall, to the fullest extent permitted 

by law, hold harmless, indemnify, and defend MPCS, its officers, directors, and employees from 

and against any and all claims, demands, actions, suits, losses, liability expenses and costs 

including, without limitation, attorneysô fees and costs arising out of injury to any persons, 
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including death or damage to any property caused by, connected with, or attributable to the 

willful misconduct, negligent acts, errors or omissions of the district or its officers, employees, 

agents and consultants, excepting only those claims, demands, actions, suits, losses, liability 

expenses and costs caused by the negligence or willful misconduct of MPCS, its officers, 

directors and employees.   

 

D.  ADMINISTRATIVE  SERVICES 
 

MPCS anticipates hiring a full time school manager to oversee and perform most of the business 

operations of the school.  We anticipate utilizing an experienced charter school accountant or 

consultant to set up the schoolôs chart of accounts in an easy to use accounting software package 

(e.g., QuickBooks) and to train the school manager on the proper classification of entries 

utilizing this chart of accounts.  The school manager would then have ongoing responsibility for 

the schoolôs accounting and would be supported by the accountant / consultant on an as-needed 

basis.  MPCS further anticipates utilizing an outside payroll vendor (e.g., Paychex or ADP) for 

generation of paychecks and tax withholdings. MPCS will coordinate with the county to report 

pertinent STRS payroll data.  The county may request a reasonable fee for coordinating this 

transfer of data.  The school plans on obtaining its own health and benefits via small business 

plan type offerings from local vendors (e.g., Blue Cross).   

 

MPCS may contract with the district for business services or may contract with any agency 

experienced in school finance, as determined by MPCS staff and/or itôs Governance Council.    

The school may contract out for some specific services (e.g., payroll). 

 

E.  FACILITIES  
 

1.  School Location 

 
MPCS anticipates being located in the El Camino School which is located in the downtown area 

of Lompoc; an area where approximately 74% of students qualify for free/reduced price lunch 

and approximately 50% of students are English language learners.  

 

We anticipate our initial school site to be at the following location. 

 

 320 North J Street. As this campus is slated to close as El Camino Middle School at the 

completion of the 2007-2008 school year and will become available for alternative use, 

MPCS proposes locating the charter school at this site.  The campus has about 44,000 

feet.  MPCS does not anticipate needing the entire campus in its initial year of operation. 

In subsequent years, as need for additional space is required, MPCS will negotiate with 

LUSD for space to accommodate the charter schoolôs growth.  This particular site is 

located within walking distance of the student population that MPCS hopes to target. It 

has ample classroom, office and playground space to accommodate the needs of MPCS 

and as it is slated for renovation under Measure N Bond provisions will be American 

with Disabilities Act compliant and will meet current building codes. MPCS is aware that 

other sites within LUSD may be available for the schoolôs use and that the El Camino 

campus may not be available at the beginning of the 2008-2009 school year due to 
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renovation. MPCS is willing to consider all offers of school site locations tendered by 

LUSD that will accommodate the facility requirements of MPCS and meet the provisions 

established under Proposition 39. 
 

F.  TRANSPORTATION  
 

MPCS does not anticipate providing home to school or school to home transportation services; 

however, MPCS will cooperate with LUSD and its SELPA to ensure that students with IEPs that 

require such services receive them.  MPCS does anticipate occasionally arranging for public, 

rented or parental transportation for field trip-type excursions and learning opportunities.   

 

G.  AUDITS 
 

ñThe manner in which an annual, independent, financial audit shall be conducted, which shall 

employ generally accepted accounting principles, and the manner in which audit exceptions and 

deficiencies shall be resolved to the satisfaction of the chartering authority.ò  Education Code 

Section 47605 (b) (5) (I) 

 

The MPCS Governance Council will form an audit committee to oversee selection of an 

independent auditor and the completion of an annual audit of the schoolôs financial affairs.  Each 

audit shall be made by a certified public accountant selected from the directory of certified 

public accountants designated by the State Controllerôs Office as active to conduct audits of local 

education agencies.  This auditor will have experience with audits of educational entities and 

education finance, preferably with charter schools.  The members of the audit committee will not 

have a direct, personal financial stake in matters audited. The scope of the audit will include all 

elements mandated by the Audit Guide regulations promulgated by the Education Audit Appeals 

Panel as applicable to charter schools and any other elements as required by applicable law.   The 

scope of the audit will verify the accuracy of the schoolôs financial statements, average daily 

attendance and enrollment accounting practices, and reviews the schoolôs internal controls.  The 

audit will be conducted in accordance with generally accepted accounting principles applicable 

to the school.  To the extent required under applicable federal law, the audit scope will be 

expanded to include items and processes specified in any applicable Office of Management and 

Budget Circulars.  By December 15
th
 of each year, the annual audit will be completed and a copy 

of the auditorôs findings will be forwarded to the LUSD, the county superintendent of schools, 

the State Controller, and the Superintendent of Public Instruction.  

 

The schoolôs budget/audit committee will review any audit exceptions or deficiencies and report 

to the schoolôs Governance Council with recommendations on how to resolve them.  The council 

will report to the charter-granting agency regarding how the exceptions and deficiencies have 

been or will be resolved.  Any disputes regarding the resolution of audit exceptions and 

deficiencies will be referred to the dispute resolution process contained in the ódispute resolution 

processô as outlined in this charter and will be resolved to the satisfaction of LUSD. 
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H.  DISPUTE RESOLUTION  
 

ñThe procedures to be followed by the charter school and the entity granting the charter to 

resolve disputes relating to provisions of the charter.  Education Code Section 47605(b) (5) (N). 

 

1.  Intent  

 
The intent of this dispute resolution process is to (1) resolve disputes within the school pursuant 

to the schoolôs policies, (2) minimize the oversight burden on LUSD, (3) insure a fair and timely 

resolution of disputes, and (4) frame a charter oversight and renewal process and timeline so as 

to avoid disputes regarding oversight and renewal matters. 

 

2.  Public Comments 

 
The members of the Governance Council and the staff of the charter school and the district agree 

to resolve all disputes regarding this charter school pursuant to the terms of this section.  Both 

shall refrain from public commentary regarding any disputes until the matter has progressed 

through the dispute resolution process. 

 

3.  Disputes Arising Within  School 

 
Disputes arising from within the school, including all disputes among and between students, 

staff, parents, volunteers, advisors, and partner organizations and Governance Council members 

of the school, shall be resolved by the charter school and the Governance Council pursuant to 

policies and procedures developed by the charter school Governance Council. 

 

The district shall not intervene in any such internal disputes without the consent of the 

Governance Council of the charter school and shall refer any complaints or reports regarding 

such disputes to the chairperson of the Governance Council or the principal of the charter school 

for resolution pursuant to the charter schoolôs policies.  The district agrees not to intervene or 

become involved in the dispute unless the dispute has given the district reasonable cause to 

believe that a violation of this charter or related laws or agreements has occurred, or unless the 

Governance Council of the charter school has requested the district to intervene in the dispute. 

 

4.  Charter School and LUSD Disputes 

 
In the event that the charter school and the district have disputes regarding the terms of this 

charter, both parties agree to follow the process outlined below.  

 

In the event of a dispute between the school and the district, the staff and Governance Council 

members of the school and district agree to first frame the issue in written format and refer the 

issue to the district superintendent, or his/her designee, and the charter school principal.  In the 

event that the district superintendent believes that the dispute relates to an issue that could lead to 

revocation of the charter, this shall be specifically noted in the written dispute statement. 
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The charter school principal and the district superintendent shall informally meet and confer in a 

timely fashion to attempt to resolve the dispute.  In the event that this informal meeting fails to 

resolve the dispute, both parties shall identify two members from their respective boards who 

shall jointly meet with the superintendent of the district and the principal of the charter school 

and attempt to resolve the dispute.  If this joint meeting fails to resolve the dispute, the 

superintendent and the principal shall meet to jointly identify a neutral, third party arbitrator.  

The format of the arbitration session shall be developed jointly.  The superintendent and 

principal shall incorporate informal rules of evidence and procedure into the arbitration format 

unless both parties agree otherwise.  The charter school and the school district shall each bear its 

own costs incurred as a result of its compliance with this dispute resolution process. 

 

5.  Oversight, Reporting, Revocation, Renewal 

 
The Lompoc Unified School District Board may inspect or observe any part of the charter school 

at any time.  If the Board of Education of the Lompoc Unified School District believes it has 

cause to revoke this charter, the board agrees to notify the charter school Governance Council in 

writing, noting the specific reasonable time to respond to the notice and take corrective action.  

MPCS understands and accepts that the Board of LUSD may have legal right to revoke this 

charter if it has found legal and reasonable grounds for revocation specifically set forth in the 

law, provided however that LUSD has given MPCS prior notice of any grounds for revocation 

and reasonable opportunity to cure such violation, unless the district determines, in writing, that 

the violation constitutes a ósevere and imminent threat to the health or safety of studentsô (EC 

47607d).  MPCS agrees to respond promptly to all reasonable inquiries, including inquires 

regarding its financial records. 

 

The board of the Lompoc Unified School District agrees to receive and review the annual fiscal 

and programmatic performance review and annual audit.  Within two months of the receipt of 

this review, the district must notify the Governance Council of the charter school if  it considers 

the charter school to not be making satisfactory progress relative to the goals specified in the 

charter.  This annual notification will include the specific reasons for the districtôs conclusions.   

I.  CLOSURE PROTOCOL  

ñA description of the procedures to be used if the charter school closes.  The procedures shall 

ensure a final audit of the school to determine the disposition of all assets and liabilities of the 

charter school, including plans for disposing of any net assets and for the maintenance and 

transfer of student records.ò  Education Code Section 47605(b) (5) (P). 

 

If the school ceases operation, then the school shall designate an entity or individual to be 

responsible for conducting closure activities.  The designated entity or individual shall be known 

as the Authorized Closer.  The Authorized Closer shall commence closure proceedings by 

notifying parents and guardians of pupils, SBE, the County Office of Education, the SELPA in 

which the school participates, the retirement systems in which the schoolôs employees participate 

and the California Department of Education.  
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The notice shall include the effective date of the closure (ñClosure Dateò), the party to contact 

for information related to the closure, the pupilôs districts of residence and the manner in which 

parents and guardians may obtain copies of pupil records, including information on completed 

courses and credits that meet graduation requirements. The school shall provide the Authorized 

Closer with a list of pupils in each grade level and the classes they have completed, together with 

information on the pupilsô districts of residence.   

 

Pupil records, including all state assessment results and special education records, shall be 

maintained and transferred to the custody of the Authorized Closer, except for records and/or 

assessment results that, under the provisions of the governing charter, are required to be 

transferred to a different entity.  Personnel records shall be maintained and transferred in 

accordance with applicable law.  

 

The school shall complete an independent final audit within six months of the schoolôs closure.  

The audit may also serve as the annual audit. The audit must include at least the following:  

 

 An accounting of all assets, including cash and accounts receivable and an inventory of 

property, equipment and supplies. 

 An accounting of the liabilities, including accounts payable and any reduction in 

apportionments as a result of audit findings or other investigations, loans and unpaid staff 

compensation. 

 An assessment of the disposition of any restricted funds received by or due to the school.  

 

The Authorized Closer must provide for the completion and filing of any annual reports required 

by Ed. Code Section 47604.33.  

  

The school is a California nonprofit public benefit corporation (as permitted under Ed. Code 

Section 47604(a) (ñschool corporationò). If in connection with the closure, the council 

determines that it will dissolve the school corporation (ñDissolutionò), then (i) the Dissolution 

shall be conducted in accordance with the requirements of the California Nonprofit Public 

Benefit corporation Law (ñLawò) including, without limitation, Corp. Code Sections 6610 et seq. 

and sections 6710 et seq., and (ii) the Board may select the Authorized Closer to assist with the 

wind-up and Dissolution of  the school corporation, but shall not be obligated to do so Consistent 

with the requirements of the Law, any net assets remaining after all debts and liabilities of the 

school corporation (i) have been paid to the extent of the school corporationôs assets, or (ii) have 

been adequately provided for, shall be distributed in accordance with the school corporationôs 

Articles of Incorporation. 

 

Prior to the distribution of any remaining net assets, the school corporation shall: 

 

 Determine if there are any remaining proceeds of any Restricted Government Grant that 

have not been expended for the purposes set forth in the Restricted Government Grant, 

and shall return any such remaining proceeds to the applicable federal or California 

governmental agency. 

 Dispose of, distribute or otherwise utilize any proceeds of any grants or donations 

(whether in cash or  in-kind (i.e., materials or property) received by the school or the 
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school corporation from any private foundation, any other entity exempt from tax under 

Section 501(c)(3) of the Internal Revenue Code, as amended, any other person, or  the 

general public in accordance with the restrictions, if any, imposed by the grantor or donor 

on such grants or donations at the time received by the school or the school corporation. 

 

For purposes of subparagraph (a) above, ñRestricted Government Grantò means any grant or 

donation (in cash or in-kind (i.e., materials or property)) made by any federal or California 

governmental agency to the school or the school corporation, the grant instrument of which, or 

the applicable law governing, requires that, upon closure of the school or dissolution of the 

school corporation, any proceeds of such Restricted Government Grant that have not been 

expended for the purposes set forth in the grant instrument or in applicable law, be returned to 

the granting or donating governmental agency.  The school shall use, but is not limited to, school 

reserves normally maintained for contingencies and emergencies to fund closure proceedings.  
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VII I . IMPACT  ON THE CHARTER AUTHORIZER  

 

This section is intended to satisfy the requirement of Education Code Section 47605(g) that the 

charter school provide the school district with a district impact statement.  This section provides 

information regarding the proposed operation and potential effects of MPCS on the LUSD.  It is 

intended to assist the LUSD in understanding how MPCS may affect the LUSD but it is not 

intended to govern the relationship of the school and LUSD. Further details regarding the 

relationship between MPCS and LUSD will be detailed in an annual MOU between the charter 

school and the district.   

 

A.  ADMINISTRATIVE SERVICES  
 
The MPCS will be constituted as a California Public Benefit Corporation and will be governed 

by Governance Council as described above. A school principal will enjoy lead responsibility for 

administering the school under policies adopted by the schoolôs Governance Council. The school 

anticipates that it will provide most of its own administrative services independent of the LUSD. 

These include financial management, personnel, and instructional program development. If 

MPCS desires to purchase any administrative services from LUSD, MPCS will seek to define the 

specific terms and cost for any such services in an annual memorandum of understanding with 

the LUSD. In addition, LUSD will be required to provide oversight and performance monitoring 

services, including monitoring school and student performance data, reviewing the schoolôs audit 

reports, performing annual site visits, engaging in any necessary dispute resolution processes and 

considering charter amendment and renewal requests. 

 

B.  FACILITIES  
 
MPCS is aware that the LUSD School Board has voted to close two schools and consolidate the 

children from those schools at other sites within the district.  This action will make several 

classrooms and at least one campus available to accommodate the needs of MPCS students.  One 

of these sites is El Camino Middle School. Another option would be sharing an elementary site 

with an existing LUSD elementary school.  A possible benefit to this relationship would be the 

negotiated provision of shared resources (i.e.: library, food service, computer lab, etc.) between 

the schools, thereby reducing the cost of provision of those services to both entities. 

No matter which facility MPCS secures, the charter school anticipates being responsible for its 

share of routine maintenance of the facilities, including janitorial, grounds keeping, minor 

maintenance and utility costs.    

C.  CIVIL LIABILITY  
 
The MPCS will be formed as a California Public Benefit Corporation with IRS 501(c)(3) tax 

exemption status. As such, the schoolôs founders presume that the LUSD will not be liable for 

the debts or obligations of the charter school pursuant to Education Code Section 47604(c). In 

the event that the LUSD does not complete its responsibilities for charter school oversight under 

the Charter Schools Act, the LUSD may expose itself to liability.  The school intends to purchase 

liability and property insurance as outlined above to protect the schoolôs assets, staff, 

Governance Council members and where appropriate LUSD personnel. 
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IX . OPTIONAL  CLAUSES 

 

A.  TERM  
 
The term of this charter shall be 1

st
 of July 2008 through the 30

th
 June 2012.  This charter may be 

renewed for one or more subsequent four (4) year terms upon the mutual agreement of the 

parties. 

 

B.  REVISIONS 
 
Material revisions of the provisions contained in this charter may be made in writing with the 

mutual consent of the LUSD board of trustees and the MPCS Governance Council.  Material 

revisions and amendments shall be made pursuant to the standards, criteria, and timelines in 

Education Code Section 47605; provided however that the charter school shall not be required to 

obtain petition signatures prior to making material amendments to the charter petition. 

 

C.  SEVERABILITY  
 
The terms of this charter are severable.  In the event that any of the provisions are determined to 

be unenforceable or invalid for any reason, the remainder of the charter shall remain in effect, 

unless mutually agreed otherwise by the respective boards of MPCS and LUSD.  The district and 

school agree to meet to discuss and resolve any issues or differences relating to invalidated 

provisions in a timely, good faith fashion. 

 

D.  MISCELLANEOUS  
 
The Lompoc Unified School District and the charter school shall engage in a mutually agreeable 

MOU, which outlines further details of the relationship between the district and the charter 

school.   

 

The MOU shall include, but not be limited to the following: 

 

 Services to be purchased by the charter school from the district, and the fee schedule for 

such services, transportation and food services to be provided by the district, if any, 

special education services and funding formulas, hold harmless indemnification, if 

required by the district, cash advances to handle cash flow issues, if necessary, charter 

schoolôs receipt of mandated cost reimbursement, fiscal reporting requirements to the 

state, either independently or through the district and district support for the charter 

school in seeking additional funding. 

 The charter school may procure administrative services from the district, including site 

budgeting, instructional programs, development, custodial services and food services 

accounting, payroll and purchasing services and some degree of personnel support.  

Specific terms of most of these services should be covered by the MOU.  The district will 

also be expected to provide oversight and performance monitoring services, including the 

monitoring of school and student performance data, reviewing the schoolôs financial 

statement and audit reports, performing annual site visits, and considering charter 

amendment and renewal requests. 
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 This MOU will delineate the liability of LUSD if MPCS should default.  As a nonprofit 

organization, MPCS anticipates that LUSDôs liability will be minimal as long as the 

district performs its oversight functions, according to law. 

 MPCS reserves the rights to purchase additional administrative or other goods or services 

from any third party as needed.  

 

E.  COMMUNICATION     
 

All official communication between the charter school and the Lompoc Unified School District 

will be sent via first class mail or other appropriate means to the charter school principal and the 

superintendent of the district.  
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X. APPENDICES: 

 
A.  Academic Calendar 

B.  Instructional Minutes 

C.  Draft Bell Schedule 

D.  MPCS theory and Processing Model 

E.  Sample Curriculum K-6 

F.  Guiding Principles for Dual Immersion Programs 

G.  Dual Immersion Program Models 

H.  English Language Pyramid of Interventions 

I .   Pyramid of Interventions 

J.      MPCS DRAFT Catch-up Plan Benchmarks for English Language Learners 

K.  Legal Compliance/Framework Adoption/Universal Access  

L.  The Sheltered Instruction Observation Protocol (SIOP) 

M.  Sheltered English Instruction 

N.   Relationship Between English Language Arts and English Language Development 

O.   Sample Benchmark Standards 

P.   Draft Health & Safety Policies 

Q.   Draft Parent/Student/Staff Compact 

 

ELA/ELD Standards 

 

 

 

 

 

 

 

Appendix A - Academic Calendar and Schedule 
 

MPCS will offer more than the minimum instructional days per year and number of instructional 

minutes in a day that are required by law. MPCS will open to students on August 20, 2008 of its 

first year of operation. We anticipate the following academic calendar and schedule for the 

2008/09 school year:   

 

Anticipated First Day of Instruction:  2008-2009 - August 20, 2008 

Anticipated Last Day of Instruction:   June 4, 2009 

Instructional Days: 180 

Minimum Number of Instructional Minutes: K = 36,000; 1-3 = 50,400; 4 ï 6 = 54,000  

 

Anticipated schedule of Manzanita Public Charter School will be aligned to the adopted LUSD 

Traditional School Calendar for 2008-2009. 
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